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CHAPTER I 
PURPOSE OF THE STUDY 
The purpose of this study was to determine those issues con-
cerned with perso 1-social guidance that should be discussed in group 
guidance classes a determined by educators, parents, and youth. 
1. Definition of Terms 
For oses of this research, the following terms shall be 
defined to provide a common basis for understanding the study: 
Group guidance is interpreted as those guidance processes 
conducted in groups and designed to assist 'normal' indi-
viduals to analyze problems of choice and adjustment which 
confront them and to work out constructive solutions based 
upon adequate knowledge of self and knowledge of the areas 
in which choices and adjustment must be made.l 
An issue is a point of variance or dispute. 
Personal-social information is that information 'which bears 
on personal and interpersonal relations .... It includes 
adjustment problems which young people face in the areas of 
understanding themselves and others. '2 
Educators in this study refers to. the sampling of guidance 
counselors, guidance directors, and professors in charge of 
counselor-education. 
2. Justification 
Although educational and vocational gui dance has been extensively 
developed in our secondary schools, the area of personal-social guidance 
1Mitchell Dresse, "Group Guidance and Group Therapy," Review of 
Educational Research, XXV (April, 1957), 219. 
2willa Norris, The Information Servicem Guidance (Chicago: 
Rand McNally and Company, 1960), p. 219. 
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has been developed more casually and less systematically. Research in 
the psychology of the adolescent seems to point up the significant 
changes occurring in this age group. As Havighurst points out, the 
principal developmental tasks of this age level are concerned with his 
physical and emotional development. For the early adolescent years, 
these include the following: 
a. Accepting one's physique and accepting a masculine 
or feminine role 
b. New relations with age-mates of both sexes 
c. Emotional independence of parents and other adults 
d. Desiring and achieving socially responsible behavior 
e. Building conscious values in harmony with an adequate 
scientific world picture.l 
The various youth inventories attest to the awareness of the 
adolescent of some of his personal-social needs. As Norris points out, 
the various youth inventories have revealed that many students desire 
2 help in achieving personal adjustment. Some of the problems shared 
by at least one student in every four include daydreaming, restlessness, 
nervousness, guilt feelings, and uneasiness in social affairs. Closely 
related to personal adjustment is the social adjustment of teen-agers. 
About 50 per cent of them express a desire to improve their relations 
with other people. 
The junior high school youth enters t his period with a broad, 
general understanding of himself and his relations with others. He is 
then at a stage in his development during which he may profit from dis-
1Robert J. Havighurst, Developmental Tasks and Education (New 
York: Longmans, Green and Company, Inc., 1951), pp. 30-63. 
2N . . orr~s, op. c~t., p. 24. 
3 
cussions about his personal and social growth. He is interested in 
finding out about his personality and the reasons why he acts as he 
does. He is interested in or worried about such problems as boy-girl 
relationships, personal appearance, home and family, health, and leis-
ure-time activities. 
The home environment alone includes many conflicts: disagree-
ments with parents concerning restrictions on personal freedom, sibling 
rivalry, household chores, choice of friends, and values and standards 
within the home. The issues in boy-girl relationships become increas-
ingly important during the junior high school years, especially for 
girls. They are eager to discuss popularity with the opposite sex, 
dating practices, and going steady. 
As the teen-ager grows, his body is changing in many ways. He 
becomes preoccupied with common health problems of his age level, such 
as skin eruptions, weight, posture, and physical vitality. The effects 
of alcohol, tobacco, and even narcotics begin to enter into his conver-
sations. 
Personal appearance, etiquette, and,social skills are recognized 
by teen-agers as playing a major part in making them feel accepted by 
their peer group. Feelings of social inadequacy often are traced to 
their lack of knowledge as to what to do or say in social situations. 
Closely related to this problem are the many leisure-time activities 
in the cultural, creative, physical, and service areas that need to be 
explored by the teen-ager who is seeking satisfaction for some of his 
needs through these activities. 
The curriculum developer in guidance has become aware of these 
various needs: (1) the learner has needs that he himself feels (felt 
needs); (2 ) he has those set by his own developmental stage (develop-
mental tasks); (3) and he has needs that cause him to seek goals re-
1 
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lated to his biological nature (basic needs). Although he recognizes 
that the curriculum has limitations, the curriculum developer can pro-
vide a valuable service by making resource information available for 
discussion. Only slight emphasis has been placed on the many valuable 
materials which have been prepared on personal-social information, and 
little research has been done on how well it meets the needs of students. 
The vehicle through which most of this information has been dis-
seminated has been group guidance or a similar curricular organization. 
Group guidance courses have been utilized for certain guidance material 
because (1) they save time; (2) they provide the student with a back-
ground of related information that improves counseling ; (3) they give 
the counselor an opportunity to know his students better; and (4) they 
give the student an opportunity to compare opinions and judgments on 
common problems. The adolescent may "recognize problems of which he 
had not been aware, see old problems in a new perspective, and solve 
some of the problems that confront him." 2 
The services that can best be performed through group guidance 
have been a subject for research in recent years . A typical example is 
1Florence Stratemeyer and others, Developing a Curriculum for 
Modern Living (New York: Bureau of Publications, Teachers College, 
Columbia University, 1957), p. 62. 
2Norris, op. cit., p. 2l8. 
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an evaluation of the group approach as preparation for the interview. 
Stone investigated the outcomes of a vocational orientation course in 
the curriculum of the General College at the University of Minnesota. 
Both the experimental and control groups received vocational counsel-
ing, but members of the control group did not have the group instruc-
tion. Stone found that the combination of the course and counseling 
resulted in more appropriate choices in terms of abilities, aptitudes, 
1 
and interests than did either service alone. Chapter II gives a more 
detailed summary of studies evaluating the effects of group guidance 
classes. Bennett emphasizes the fact that experimental research on 
various phases of group guidance is increasing, but that more is neces-
sary if we are to evaluate properly the rapid expansion in group proce-
2 dures. 
The writer has had an opportunity to counsel students in two 
senior high schools. Students in the first high school came from 
junior high schools with a group guidance program as well as counseling. 
Students in the second high school came from schools in which there was 
no group guidance program. Although no formal study was carried on, it 
appeared to the writer that students in the first high school seemed to 
have a better understanding of their abilities, their interests, their 
strengths and weaknesses, and more of them seemed to have more definite 
1c. H. Stone, "Are Vocational Orientation Courses Worth Their 
Salt?" Educational and Psychological Measurement, VIII (1948), 161. 
2Margaret Bennett, Guidance in Groups (New York: McGraw-Hill 
Book Company, Inc., 1955), p. 14. 
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and consistent educational and vocational goals. They seemed to be 
better able to discuss common problems, to be aware of sources of in-
formation, and to make bettev use of guidance personnel and services. 
There have been curriculum studies in other phases of the guid-
ance program which have benefited from a sampling of the opinions of 
experts in the field . Ross made a study in the area of occupational 
information to discover what concepts should be included in the cur-
riculum. He had two juries of teachers of occupational information, 
guidance directors, college teachers, community counselors, and per-
sonnel directors appraise a list of occupational concepts. The juries 
listed 28 concepts as essential to be mastered by all high school youth 
because they are necessary for wise selection of an occupation for job 
entry or job satisfaction . The juries also listed 659 concepts as de-
sirable to be mastered by all high school youth because they are ad -
vantageous in facilitating the wise selection of an occupation . There 
was a substantial correlation between the appraisals of the two juries 
and it seemed to indicate that evaluation of the concepts for a course 
1 in occupations was of value . 
Parent participation in the school program is another area that 
merits consideration. Usually their efforts are centered around the 
programs of parent-teacher groups . The voice of the parent in the cur-
riculum is usually heard only indirectly through his representation on 
the school board. Recently, however, parents have become interested in 
~aurice Ross, "Concepts of Occupational Information in General 
Education for Secondary School Youth" (unpublished Doctoral disserta -
tion, Boston University, School of Education, 1951). 
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how their children learn. Reading methods and the new instruction in 
mathematical concepts, for example, have become familiar topics of con-
versation when parent and teacher get together. However, parents should 
take a more active part in deciding what their children learn. They 
should become more concerned about the kind of education they wish for 
their children. The personal-social areas of guidance seem to be an 
appropriate area for parents to express their opinions as to what they 
feel the schools can do in this phase of the group guidance program. 
3. Scope of the Study 
This study was carried on in Worcester, Massachusetts. Worcester, 
the third largest city in New England, has a population of approximately 
186,000 and a student enrollment of 30,000. There are five junior high 
schools geographically distributed so as to serve all sections of the 
city, with the exception of one part of the southern section. The 
junior high schools are organized according to a homogeneous student 
grouping. Before the student enters junior high school, his test data 
and school achievement are studied by the grammar school staff and he 
is given a tentative placement in one of four tracks in junior high 
school. Track 1, preparatory, includes students of high ability and 
achievement who are given an enriched program with foreign language 
study beginning in grade seven. Track 2, college, includes students 
of average to above average ability whose achievement is good but not 
superior. Track 3, general, includes students of average to low-average 
ability and achievement. Track 4, basic, includes students of low-
8 
average or below average ability and achievement. 
The problems or issues used in this study covered the areas of 
personal and social guidance and were taken from published materials, 
inventories, and a free-response questionnaire submitted to a sampling 
of ninth grade students in Worcester. 
The preliminary draft of the questionnaire was submitted to a 
validating committee consisting of professors in health education and 
guidance and counselor education, as well as clinical psychologists. 
The final questionnaire was submitted to a stratified random 
sampling of ninth grade students, parents in Worcester, and educators 
listed in the 1962 American Personnel and Guidance Directory. 
4. Statistical Treatment 
To determine internal consistency of the final questionnaire, a 
10 per cent random sampling was made of the questionnaire administered 
to ninth grade students. Odd-even scores were computed. 
Chi-square was used to determine differences among students, 
parents, and educators, and for variables within the groups. 
Analysis of variance was used to determine differences in mean 
values of responses in the four categories of the questionnaire among 
the three groups. 
5. Summary 
This study was made to identify and compare the opinions of 
various groups concerned with the adolescent's personal-social develop-
ment. A questionnaire was developed of issues in personal-social 
guidance . These issues were judged by educators, parents, and youth 
as to the appropriateness for their discussion in group guidance 
classes. 
It is hoped that such information will be of value to guidance 
counselors and other leaders of group guidance classes in their plan-
ning of possible topics for discussion with their adolescent groups. 
9 
Chapter II is a summary of recent related research concerned 
with the identification of youth's problems and interests and the cur-
ricular settings which the schools have provided to meet these needs. 
CHAPTER II 
REVIEW OF RELATED RESEARCH 
1. Introduction 
The adolescent period is primarily one of physical and emotional 
maturing. The body is becoming ready for adulthood and, therefore, the 
principal lessons are emotional and social, not intellectual. 1 A com-
mon method of determining the problems of adolescents has been through 
the adolescent's evaluation of his own problems as revealed in inven-
tories or checklists. 
There have been relatively few published interest inventories, 
but these have been used consistently in research in the secondary 
schools. The following is a summary of the most widely used inventories 
and of their application in research studies that reveal the uses and 
values of such instruments. 
2. Instruments Used to Determine 
Personal-Social Problems 
2 The SRA Youth Inventory is a checklist of 298 questions that 
has been designed to identify problems that young people say worry them 
most. The checklist was developed by asking over 15,000 teen-agers to 
state what bothered them most. When the final inventory was developed 
1Robert J. Havighurst, Developmental Tasks and Education (New 
York: Longmans, Green and Company, 1951), p. 30. 
2 H. Remmers and R. Bauernfeind, Examiner Manual for the SRA 
Junior Inventory, FormS (Chicago: Science Research Associates, Inc., 
1955). 
-10-
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and administered, a detailed analysis was made of a stratified random 
sampling to determine differences in sex, grade, religion, urban or 
rural residence, and economic level. The Inventory is divided into 
eight areas and is concerned with health, personal-social, family, 
school, future plans, and religious problems. 
In 1953 the Inventory was administered to a nationwide sampling 
of seventh and eighth grade students who were asked to write in prob-
lems that were not listed in the Inventory. The experiment indicated, 
however, that there was very little difference in type or scope from 
seventh grade to twelfth grade. Over-all agreement is indicated by a 
correlation of .92 between the total percentages for junior high school 
groups and the totals for senior high school groups. 
This instrument may be valuable in expediting the identification 
of problems and in making available percentage frequencies of problems. 
1 
The Problem Check List, High School Form, by Ross L. Mooney was 
developed to help students express their personal problems. The form 
is similar to that of an interest inventory, except that the items are 
listed as problems rather than interests. His items are classified 
into eleven general areas that correspond, for the most part, in num-
ber and type to the eight areas in the SRA Inventory. Mooney decided 
on a uniform number of thirty problems in each area so that comparisons 
among the groups would be more meaningful. He emphasizes, however, 
that the instrument is not a measuring device but provides suggestions 
1Ross L. Mooney, Problem Check List, High School Form (Columbus, 
Ohio: Bureau of Educational Research, Ohio State University, 1949). 
12 
as to what courses of action should be pursued. The data for this 
checklist, however, were from southern schools only, in comparison to 
the nationwide distribution of the SRA Inventory. Mooney attempted to 
rectify this when he developed the junior high school form by making a 
wider sampling of schools. Five out of the seven areas in the junior 
high school form are concerned directly with personal-social problems. 
Regan administered the Mooney Problem Check List, Junior High 
School Form, to all ninth grade pupils in one junior high school, and 
later to their parents. He wanted to find out the amount of informa-
tion that parents have regarding the number and nature of the personal 
problems of their children. Results of the study showed that students 
considered vocational problems their greatest concern, followed by boy-
girl relationships and plans for the future. Parents' data clearly in-
dicated that parents are aware of the educational problems but least 
aware of the large number of problems concerned with boy-girl relations. 
Problems concerning self were rated fourth by children and third by 
parents. Problems that concerned relations with other people ranked 
fifth with both. Parents showed the most perception of the number of 
their children's problems in the Health area. On the other hand, it 
was interesting to note that 42 parents (or 21.76 per cent) were not 
aware of any problems confronting their children. 
Regan recommended that the personal problems of pupils be in-
eluded in a core subject and that other parental factors as occupation 
1 
and economic level be explored. 
1charles Regan, "Parent Awareness of Their Children's Problems" 
(unpublished Doctoral dissertation, Boston University, School of Educa-
tion, 1945). 
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The Billett-Starr Youth Inventory was developed from several re-
1 
lated studies, the first of which was conducted by the junior author. 
Starr constructed a questionnaire of 545 items based on the free-writing 
responses of students in one city. This sampling was later expanded to 
include other senior high schools and grades seven and eight so that the 
sampling would include various economic levels, educational backgrounds, 
parental occupations, religions, national backgrounds, and races. 
Later, six rel~ted studies were made by having junior high school 
students mark the checklist and contribute free-writing problems. From 
the above samplings, a checklist of 434 items was published as an ex-
perimental edition and, with later revisions, two separate inventories, 
the junior level and the senior level, were constructed. 
The Inventory consists of eleven areas with many items common to 
both junior and senior levels. In comparison with the SRA and the 
Mooney Problem Check List, the Billett-Starr Youth Inventory is more 
detailed, containing more than one hundred items more than either of 
the other inventories. Except for the small area on heredity, however, 
the other areas of the Billett-Starr Youth Inventory correspond, for 
all practical purposes, to the Mooney Problem Check List classifications. 
An analysis of the findings of the various questionnaires that 
were utilized in the Billett-Starr Youth Inventory will be discussed 
separately. 
1Roy 0. Billett and Irving S. Starr, Billett-Starr Youth Prob-
lems Inventory Manual, Preliminary Edition (Yonkers-on-Hudson, N.Y.: 
World Book Company, 1956). 
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3. Surveys Related to the Billett-Starr 
Youth Pr oblems Inventory 
1 Starr found in the administration of his questionnaire that in 
grade nine, girls checked more than five times as many problems as boys, 
mostly in the areas of "Concerning Myself" and "Getting Along with Boys 
and Girls My Own Age." Boys were more concerned with the latter area. 
In grade ten, girls checked more than four times as many prob-
lems as boys and were concentrated in the areas of "Concerning Myself," 
"Health and Physical Appearance, " and "Getting Along with Boys and 
Girls, 11 Approximately 30 per cent of the problems that are of more 
concern to boys than to girls were in the latter area. 
In grade eleven, girls checked almost three times as many prob-
lems as did boys. Approximately 41 per cent of the problems that were 
of more concern to girls were in areas also listed in grade ten, namely, 
"Concerning Myself, 11 and "Getting Along with Boys and Girls." About 
one third of the problems that were mentioned more frequently by boys 
than by girls were in the latter area, 1 ~etting Along with Boys and 
Girls." 
In grade twelve, both boys and girls were more or less equally 
concerned over the problems listed, However, 59 per cent of the prob-
lems indicated as being of more concern to girls fell in the same areas 
as in grade ten. 
1 Irving S. Starr, "An Analysis of Problems of Senior High School 
Youth, According to Age, Grade, Sex, and Intelligence Quotient" _(unpub-
lished Doctoral dissertation, Boston University, School of Education, 
1953). 
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In relation to intelligence, Starr found that the number of prob-
lems checked by pupils with low I.Q. 's that was greater than the number 
checked by pupils of high I.Q. 's tended to increase from grade ten to 
grade eleven, but then decreased from grade ten to grade twelve. On 
the other hand, the number of problems checked by pupils of high I.Q. 's 
that was greater than those checked by pupils of low I.Q. 's tended to 
decrease very slightly from grade nine to grade ten and then to increase 
almost four times in grade eleven. 
On the junior high school level, Morrison1 administered the 
Billett-Starr Junior High School Problems Inventory and a supplementary 
sheet to seventh grade homeroom pupils of heterogeneous mental ability. 
His findings showed that seventh graders as a group tend to be 
more concerned with problems of personal appearance, physical health 
and fitness, money, home and family, school life, and peace and war. 
The lowest I . Q. group showed more concern with the areas of personal 
appearance, leisure activities, and budgeting time than of the highest 
I.Q. group. Comparing this with Starr's study on the senior high school 
level, there seems to be some agreement in the areas of personal appear-
ance, health, and home and family, even though Morrison's study surveyed 
a younger age level. 
2 Moore administered the Billett-Starr Youth Inventory to senior 
1John S . Morrison, "The Personal Problems of 7th Grade Pupils" 
(unpublished Master's thesis, Boston University, School of Education, 
1954). 
2Helene Moore, "Adult Awareness of the Problems of High School 
Youth" (unpublished Doctoral dissertation, Boston University, School 
of Education, 1950). 
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high school pupils and then sampled certain adult groups as to their 
awareness of the problems of youth, among them being faculty, parents, 
clergy, church workers, scout leaders, "Y" leaders, and businessmen who 
employed high school youth. 
The major problems of the students surveyed tended to agree with 
Starr's study, but with somewhat more significance given to religion 
and moral issues. Moore's findings revealed that of all the adults, 
the faculty showed the most awareness of student problems. The highest 
deviation for the faculty, however, was in the area of home and family 
relations. Parents had percentages consistently below pupils in every 
area except physical appearance, with the highest deviation in the area 
of psychological self-acceptance. The employers ranked third, followed 
closely by community service leaders. Church workers and clergy had 
the greatest deviations. 
1 
Hayden investigated the relationship of a number of variables 
to the personal-social problems of junior high school students. He 
found that girls marked more problems than did boys and that the aver-
age number of problems marked decreased from grade seven through grade 
nine. This seems to agree with Starr's findings on the senior high 
level, where girls marked more problems in grade nine and the average 
number of problems decreased from grade nine to grade twelve. However, 
Hayden also found that pupils with below average I.Q. 's marked more 
1James R. Hayden, "An Analysis of the Personal-Social Problems 
Considered Important by Junior High School Adolescents, According to 
Age, Sex, Grade, I.Q., and Bilingualism" (unpublished Doctoral disser-
tation, Boston University, School of Education, 1954). 
17 
problems per pupil than did pupils with above average I.Q. 's. Bilin-
gualism, a new variable, was also found to account for more problems 
than monolingualism. This was not surprising, as the bilinguals were 
older and had lower I.Q. 's than did monolinguals. 
1 
Trifari wanted to determine the stability of the problems of 
junior high school pupils. She administered the Billett-Starr Youth 
Problems Inventory at intervals of 60, 80, 120, and 128 days and found 
the greatest stability was at the 60 - day interval. Grade nine had the 
greatest number of problems with stability, and girls had more problems 
with stability than did boys. As in other studies cited above, items 
concerning personal-social problems, as "Boy-Girl Relations" and"Getting 
Along with Others," remained consistently important throughout all time 
intervals. 
Schutz 2 administered the Billett-Starr Youth Problems Inventory 
in Pinellas County, Florida, and performed a cluster analysis on se-
lected items. He extracted three clusters and described them as "Gen-
eral Personal Anxiety, " "Tension Concerning Relations with Others," and 
"Difficulty in Getting Along with Parents." 
Although the clusters have high face validity and are reas-
onably pure factorially, teachers and counselors may still find 
the original categories helpful because they suggest programs 
of action related to the kinds of services that schools and 
other social agencies can provide,3 
1Theresa E. Trifari, "The Identification of Problems of Junior 
High School Youth and the Determinants of the Relative Stability of These 
Problems" (unpublished Doctoral dissertation, Boston University, School 
of Education, 1959). 
2Richard E. Schutz, "Patterns of Personal Problems of Adolescent 
Girls" (unpublished Doctoral dissertation, Columbia University, 1957). 
3Ibid., p. 5. 
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4. Other Unpublished Surveys of Youth Problems 
There have been many other unpublished surveys that have been 
made of the .problems of adolescents. These studies are extremely di-
versified, varying considerably in frequency of personal-social prob-
lems because of the nature of the communities and the level of maturity 
of the youths. The studies are not uniform in the methods employed, 
each investigator utilizing procedures that would best suit his needs. 
A majority of them, however, seem to point up the widespread problems 
of adolescents that are not being considered in the services of the 
schools. The following studies are only a sampling of the types of 
surveys that have been made in identifying the problems of adolescents. 
1 Carey investigated the problems of high school youth in 
Minneapolis, Minnesota, and found that personal-psychological relations 
2 
ranked third . This seemed to agree with Darley's study in which social-
personal problems also ranked third. Darley's study at the University 
of Minnesota surveyed two thirds of the city's school population. 
3 
Pope's study of a school in St. Louis, Missouri concurred in 
the approximate placement of personal-social problems. She found that 
personal adjustment problems ranked third, home life fourth, social ad-
~iles E. Carey, "Looking at Teen-Age Problems," Journal of Home 
Economics, XL (December, 1948), 575. 
2John Darley, Testing and Couns e ling in the High School Guidance 
Program (Chicago: Science Research Associates, 1950). 
3charlotte Pope, "Personal Problems of High School Pupils," 
School and Society, XLVII (1943), 443-448 . 
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1 justment fifth, and health problems sixth. Cheney's study of seniors 
in various high schools seemed to show the same concerns: gaining self-
confidence, participation in social activities, understanding other 
students, dating, and freedom at home and in school. 
2 Grant's study of a high school freshman class in Lancaster, 
California, defined the personal-social areas that were most signifi-
cant as heterosexual, emotional, and moral areas. The latter two ap-
pear to be of greater concern than in the research on the published 
inventories. 
Lewis3 separated the sexes in her study of high school students 
and found that girls ranked problems in the social area first, and home 
problems second. On the other hand, boys ranked school problems first, 
and social problems second. Home problems ranked fifth with the boys. 
4 Carlson and Sullenger's study did not seem to agree with the 
Starr Inventory, in which problems seemed to diminish as the students 
progressed through high school. They conducted a study of juniors and 
seniors in Omaha, Nevada, and found that over a third of the juniors 
1Truman Cheney, "A Method of Identifying Problems of High School 
Students," Occupations, XXVII (March, 1949), 387-390. 
2Bruce Grant, "Problems of Freshmen in the Antelope Valley Joint 
Union High School," unpublished Study reported in California Journal of 
Secondary Education, XXVIII (1953), 293-297. 
3Aline Lewis, "Problems of the Adolescent," California Journal 
of Secondary Education, XXIV (April, 1949), 215-221. 
~abel Carlson and T. Earl Sullenger, "A Study of Certain Areas 
in Which High School Youth Desire Counseling," Journal of Educational 
Sociology, XXXI (June, 1958), 178-182. 
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marked cleanliness as a problem and over a third of the seniors desired 
help with proper dress. Over half of the seniors considered manners 
important and also were concerned with making friends. Dating was a 
concern of about one fourth of the seniors. 
An interesting experimental study was made concerning the atti-
tudes of parents toward the needs of adolescents and how they should be 
1 
met. Briggs and Schulz made a survey of parents in a rural area of 
Kansas. They noted that the parents seemed to recognize adolescents' 
desire to be independent and their desire for personal development, yet 
they showed some ambivalence in their attitudes toward adolescent be-
havior and moral beliefs. On the whole, however, parents tended toward 
more democratic procedures in the development of personal-social areas 
and this would seem to have a more positive effect on curriculum methods 
in this area. 
5. Personal-Social Problems 
and the Guidance Curriculum 
The history of guidance services shows a trend in recent years 
toward the growth of group activities. There are valid reasons for 
this approach in guidance services: 
1. Mass methods of instruction which have been utilized in other 
areas of American education mean an economy in terms of time, 
staff, and facilities . 
1
vivian Briggs and Lois Schulz, "Parental Responses to Concepts 
of Parent-Adolescent Relationship," Child Development, XXVI (1955), 
279-284 . 
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2. Group activities establish relationships between students and 
the guidance staff which create a demand for other guidance 
services. The leader is also able to identify those students 
who can profit from individual assistance. 
3. Group activities focus collective judgment on common problems. 
Suggestions made in group discussions regarding a problem 
facing many members of the group may be readily accepted 
through discussions with peers. Students may even find it 
less threatening to discuss certain kinds of problems in a 
group situation rather than in an interview. 
4. Certain types of guidance information can best be presented 
to a group, such as activities involving discussions or role-
playing. 
5. Group meetings enable the counselor to establish good working 
re lationships with individuals in the group so that rapport 
is more easily carried over to the interview. 
6. Group activities provide some assurance that all students re-
ceive some guidance time instead of having · the problem cases 
monopolize the counselor's time. 
Traxler puts forth a significant reason in discussing the rationale 
that is the basis of group guidance: 
. but there is a . . . reason for group work, which in 
the view of many psychologists justifies group activity in 
its own right. These workers stress the therapeutic charac-
ter of discussion and thinking and search for values within 
a group of one's own peers. Here the focus is not upon in-
formation, but upon attitudes, emotions, motivations, self-
concepts and the whole range of personality qualities. This 
is peculiarly the habitat and the happy experimental ground 
of group psychotherapy, sociometry, psychodrama, sociodrama, 
and group dynamics. No one can quite say what is coming 
forth of demonstrated value, but the vocabulary of this area 
is expansive and impressive, and the possibilities are in-
triguing.l 
2 
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Super classifies group guidance methods under two headings ac-
cording to their purpose. The first group would be orientation methods: 
these may be factual, as the disseminating of information presumably 
needed, or they may be attitudinal, to develop attitudes which facili-
tate self-orientation, or they may do both. Some authors feel that 
factual orientation is nothing other than instruction, and it is impor-
tant, therefore, that such instruction come at the right time for all 
pupils. This hypothesis seems to coincide with the thinking of those 
who would have some of the content of group guidance courses provided 
in connection with other aspects of the educational program. Some of 
the research studies in group guidance that have shown little signifi-
cant achievement may be due to this factor of timing. 
Attitudinal orientation takes place when the facts which are 
disseminated are likely to clash with the beliefs and values of the 
student. When this occurs, then factual orientation is likely to be 
inadequate. The facts dealt with in attitudinal orientation are more 
social than personal. 
Super feels that group guidance, in which dissemination of facts 
1Arthur E. Traxler, Techniques of Guidance (New York: Harper 
and Brothers, 1957), p. 317. 
2
nonald E. Super , "Group Techniques in the Guidance Program," 
Educational and Psychological Measurement, IX (1949), 496-510. 
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is the objective, should provide opportunities to discuss the personal 
implications of newly ascertained facts and the attitudes of group mem-
bers so that individuals may be helped in reorganizing their attitudes 
and values with the support of group thinking. 
The research carried on in actual programs of group guidance has 
revealed, however, certain limitations of these group activities: 
1. Group activities are not equally effective with all students. 
The better adjusted student is able to profit more from in-
formational discussions in a group guidance course. 
2. The composition of the group presents an administrative prob-
lem. Not all students in the group will have similar prob-
lems, interests, or maturity level, and this makes it diffi-
cult in planning a period that will be of value to all. 
3. Many leaders of group guidance programs have not been suf-
ficiently competent in the use of group procedures. This has 
meant that students have not found the activity to be worth-
while or interesting. 
4. Often the content of group guidance courses is arbitrarily 
determined by published guides without sufficient adaptation 
to the special needs of the group. In some cases, content 
was not suited to the interests, needs, or maturity level of 
the group. 
It is felt by many guidance educators that most of the limita-
tions cited above are problems inherent in any group technique, or are 
administrative problems. If counseling is to be of maximum benefit, the 
student should bring with him valid information. 
Since most students share a need for certain kinds of 
information at certain stages, the time, energy, and dupli-
cation of effort involved in meeting this need for each stu-
dent individually do not seem justified. The group approach, 
then, is called for when the content and activity are valu-
able and meaningful to the majority of the students.l 
2 
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Woolf observes, moreover, that the group approach is advantageous 
in that, for the individual, the group represents society and that others 
have problems similar to his. 
3 
French became interested in the influence of the group upon 
adolescents. In his study he found that youths rely upon parents in 
making long-range plans, such as for college, work, or marriage, but 
seem to be more influenced by their peers regarding teen-age problems 
and sex relations. 
One criticism of group guidance courses has been the selection 
of content. Specific topics for schools cannot be given since the 
make-up of the student body and the organization of the school differ. 
Content of the course should reflect the needs of the specific age 
group and the immediate problems facing the group. The content must 
be concerned also with current and future problems for a particular 
group, and, therefore, it must change with the age level and with the 
lwilla Norris and others, The Information Service in Guidance 
(Chicago: Rand McNally and Company, 1961), pp. 404-405. 
2Maurice Woolf and Jeanne Woolf, Student Personnel Program 
(New York: McGraw-Hill Book Company, Inc., 1953). 
3John French and others, ''How High School Boys and Girls Make 
Decisions: A Study of Moral Values," Report by Human Resources Project 
(Ann Arbor: University of Michigan, 1958). 
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environment. Although these variables must be acknowledged, there are 
certain needs, such as the developmental tasks of adolescence, that 
are common to all students at that age level. Havighurst lists those 
in the personal-social areas as follows: 
1. Accepting one's physique and accepting a masculine 
or feminine role 
2. New relations with age-mates of both sexes 
3. Emotional independence of parents and other adults 
4, Desiring and achieving socially responsive behavior 
5. Building conscious values in harmony with an adequate 
scientific world picture.l 
Some educators who have been concerned with the content of guid-
ance courses have presented the observation that a reciprocal relation 
exists between the problems of society and the personal problems of 
youth. Although the problems of youth are of concern to the schools, 
it is felt that the problems of society are equally bound up in the ob-
jectives of the guidance program. The school has a responsibility in 
offering the student opportunities for intelligent reflection and inde-
pendent thinking on the problems of society as well as the problems of 
the immediate group. In fact, it is felt that the major concern should 
be societal problems, and secondary, personal problems, with a balance 
being important . The characteristics of such a curriculum that would 
be common to other types of curricular organization are: 
1. Teacher-pupil planning 
2. Use of scientific method 
3. Use of problems 
4. Required of all students 
lHavighurst, op. cit., pp. 30-63. 
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5. Skills and content determined by problems chosen 
6. Subject placed outside core situation.l 
Strang states that the relation between guidance and the cur -
riculum can best be represented by two overlapping circles. There is 
an area common to both, but each has distinctive features of its own. 
The common area is where guidance and the curriculum merge and inter-
act, each having an effect upon the other. The curriculum determines 
what the guidance program will be ~oncerned with in its work with indi-
vidual pupils, and, on the other hand, the guidance program will point 
up inadequate curriculum policies . 
The spec ial curriculum area includes all the technical aspects 
of establishing and modifying a curriculum and the planning of experi -
ences which the child needs. In the special _guidance area, the tech-
nical aspect of counseling and psychotherapy provides for the individual 
problems of teaching. 
Strang summarizes the close relation between guidance and the 
curriculum: 
1. An unsuitable curriculum will create more problems than 
a large staff of counselors can correct. 
2. An inadequate curriculum will block effective guidance. 
3 . Insights gained in t he guidance of individual pupils 
should be used in curricular modification . 
4. Many phases of guidance may lead toward curricular 
modification. 
5. Guidance through groups is an important part of t he 
curriculum . 2 
1Richard Gibboney, "A Rationale for the Societal-Personal Needs 
Core," Phi Delta Kappan, XXXVIII (March, 1957), 243-245. 
2Ruth Strang, "How Guidance Relates to the Curriculum, " Person -
nel and Guidance Journal, XXXII (January, 1954), 262-265. 
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6. Core Programs 
A common curriculum organization that has been utilized for 
guidance purposes is the core program. Alberty defines the core pro-
gram as "that portion of the total curriculum of any secondary school 
that is designed primarily to develop the common values, understandings, 
and skills needed by all for effective citizenship and hence is required 
1 
at a given level . " 
Gruhn and Douglass include under the core curriculum "any at-
tempts that are being made to break down artificial barriers between 
subjects and for which a block of time longer than one class period is 
2 
arranged." 
This review does not intend to evaluate the core curriculum pro-
gram but rather to discuss the function of the core program in relation 
to group guidance activities. 
For effective guidance to take place, some person in the school 
must know each child intimately and must have the opportunity to spend 
a significant portion of time with him. The homeroom guidance period 
was supposed to provide this opportunity, but the time designated for 
guidance activities proved insufficient . In some schools, the homeroom 
period was combined with certain classes, such as social studies and 
English, to form part of the core curriculum. In this way, the core 
1Har~ld Alberty, "Sound Core Programs, " N.E.A. Journal, XLV 
(January, 1956), 20 . 
2
william Gruhn and Harl Douglass, The Modern Junior High School 
(New York: Ronald Press Company, 1956), p. 83. 
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program provided an opportunity for group guidance activ ities. 
&rug lists reasons favoring a core program with the emphasis on 
helping youth work out their major personal-social needs . It is evident 
that many of these are common to group guidance courses . His list is as 
follows: 
1. It provides for effective guidance and for tak ing into 
account individual differences. 
2. It enables a teacher to spend more time with a group of 
pupils and t hus give more ample opportunity fo r under -
standing individual needs and problems. 
3. It makes the transition from elementary to jun ior high 
school easier. 
4. It enables the pupil-teacher load to be reduced. 
5. It makes provision for the resolution of their problems 
through democratic means. 
6. Pupils learn cooperation in group activities and the 
citizenry as a whole become part of the school program.l 
Reasons that deter the expansion of an integrated program are 
as follows: 
1. Record school enrollment precludes possibility of re-
ducing pupil-teacher loads. 
2 . Not enough space is available. 
3. It needs more instructional aids. 
4. Teachers are unprepared to accept the greater r espon-
sibility of guidance and program planning. 
5. Many accrediting agencies have carefully defined re-
quirements for pupils in terms of subjects to be com-
pleted. 
6. The program is based on pupil interests. When these 
fluctuate, the program fluctuates, thereby making con-
tinuity and order impossible and leaving pupil s without 
a sense of responsibility for completing any gi ven task.2 
1Edward Krug, Curriculum Planning (New York: Harper and 
Brothers, 1957). 
2 Clark Fouts, "Trends in the Junior High School Program," 
National Association of Secondary School Principals, XXXVIII (March, 
19 54) ' 9 - 21. 
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Recent literature gives evidence of some research into the con-
tent of core programs. Marani 1 identified the problems of adolescents 
into categories that appear to be similar to areas noted in the youth 
problem inventories: self-understanding, healthful living, home and 
family living, personal-social relations, evaluation and school living, 
vocational preparation, living in the community, democratic government, 
economic understanding, relations with minority groups, intercultural 
understanding, and finding values by which to live. 
7. Experimental Research in Group Guidance Programs 
2 Cantoni investigated the effects of the Flint, Michigan guid-
ance project. In making a follow- up of 121 experimental and 100 con-
trol subjects, he found that the experimental group had made greater 
gains in emotional adjustment, educational level achieved, and cultural 
and occupational status. 
3 Stone compared the results of group guidance and individual 
counseling, separately and together, upon students in the General Col-
lege of the University of Minnesota. An experimental group of 118 col-
lege freshmen who had all or part of a course in vocational orientation 
1J ean Marani, "A Technique of Determining Problem Areas · for 
General Education in the Secondary School" (unpublished Doctoral dis -
sertation, State University, Columbus, Ohio, 1958. 
2Louis Cantoni, "Long-term Effects of the Flint, Michigan Guid-
ance Experiment," Psychological Reports, I (December, 1955), 359-362 . 
3c. H. Stone, "Are Vocational Orientation Courses Worth Their 
Salt?" Educational and Psychological Measurement, Summer, 1948. 
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was compared with a control group of 140 of their classmates who had 
not had the course. The experimental and control groups appeared to be 
"well matched on such factors as age, aptitude rating, high school rank, 
1 
measurement of adjustment, and father's occupation." 
Each student's occupational choice was recorded at the beginning 
and at the end of the experiment. His choice was rated by a counselor 
as optimal, fair, or poor. The experimental and control groups were 
then subdivided according to whether or not the student had received 
individual counseling during the year. The resultant groups were com-
pared on the percentage of optimal vocational choices and on the per-
centage of poor choices before and after the experiment. The group that 
had the course in vocational orientation plus individual counseling in-
creased in optimal choices and decreased in poor choices. The group 
that had the course without individual counseling had the poorest re-
sults. 
The experimental and control groups were also given the Darley 
Personal Inventory. Of all nine measures, only one significant differ-
ence appeared. The subgroup that had both the vocational orientation 
course and the individual counseling showed significantly better social 
adjustment at the end of the year. The group which had the course with-
out the counseling, the group which had the counseling without the 
course, and the group which had neither course nor counseling all showed 
no significant change on any of the nine scores. 
1stone, op. cit., p. 16. 
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1 Sachs compared the attitudes toward a group guidance program in 
two schools. In School A the guidance classes were taught by four full-
time teachers, and in School B the program was taught in homerooms by 
33 teachers who were only part-time workers in guidance. Size of class, 
amount of class time, and professional training of teachers differed 
only slightly between the two schools. In School B, however, the sexes 
were separated in grades eight and nine, and the teachers planned the 
group guidance program with pupils elected from their homeroom groups. 
Sachs reported that student interest, student evaluation, and 
teacher interest were all higher in School B than in School A. He con-
eluded that the greater amount of pupil participation in planning and 
carrying out the program in School B was a possible explanation of the 
superior results in that school. 
2 In another experimental project, Jolles taught a course in 
industrial psychology to ten inmates of Indiana State Prison in 1944. 
At the fifth session the instructor decided to see if he could change 
the inmates' attitudes toward the psychological program in the prison. 
Tests, a vocational history blank, and class discussions were utilized. 
He noted that it was surprising that four fifths of the group asked for 
additional help in solving their vocational problems, and one third of 
the group brought up their personality problems. 
3 Long followed up approximately 800 students from six senior 
1Robert Hoppock, Group Guidance: Principles, Techniques, and 
Evaluation (New York: McGraw-Hill Book Company, Inc., 1949), pp. 210-213. 
2Ibid., p. 190. 3Ibid., p. 2os. 
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high schools. These youths had been out of school or had graduated 18 
to 66 months previously. Long compared the percentage of employment 
between those who had had courses in occupational information and courses 
in group guidance and those who had not had such courses. In percentage 
of employment, boys who had had courses in occupational information and 
boys who had had courses in group guidance excelled boys who had not had 
such courses by 4.7 and 4.2, respectively. These differences were sig-
nificant. Comparisons of girls, however, revealed no significant dif-
ferences. 
As these studies indicate, most of the experimental research has 
been in the field of vocational guidance. However, there appear to be 
certain desirable results in other phases of guidance information that 
can be produced and measured if the conditions are right. Hoppock re-
ports that we do not know what the right conditions are. We need "a 
variety of studies to evaluate group guidance to different groups, for 
1 
different purposes, and at different age and grade levels.'' 
8. Summary 
The SRA Youth Inventory, the Mooney Problem Check List, and the 
Billett-Starr Youth Inventory, as well as numerous unpublished surveys 
and studies, seem to indicate that the adolescent has signified an in-
terest and a need in finding out more about his personal and social 
growth. 
1Hoppock, op. cit., p. 222. 
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In many school systems, the group guidance program has attempted 
to meet these needs through_courses and units in the personal-social 
areas. The research seems to show that group discussions can have con-
siderable value in the guidance program but that many variables as time, 
staff, professional training, and administrative procedures can produce 
negative or positive effects. 
CHAPTER III 
PROCEDURES 
1. General Purpose 
The purpose of this study was to determine those issues con-
cerned with personal-social guidance that should be discussed in group 
guidance classes as determined by educators, parents, and youth. 
2. The Preliminary Questionnaire: 
Validation 
The first step in the development of the preliminary question-
naire was to make a survey of textbooks, pamphlets, periodicals, and 
audio-visual aids published between 1951 and 1961. A list of repre-
sentative materials was selected to be analyzed for issues that would 
1 
be appropriate for discussion in group guidance classes. The appendix 
lists the materials selected for inclusion in the construction of the 
questionnaire. 
The second area of investigation was the analysis of the SRA 
Youth Inventory, the Mooney Problem Check List, and the Billett-Starr 
Youth Problems Inventory, junior high and senior high school levels, 
for possible issues and problems. 
Along with these published materials, a free-response question-
naire was submitted to a stratified random sampling of 450 ninth grade 
students in all the junior high schools in Worcester. They were asked 
1
see pp. 119-121. 
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to list the problems or questions that they have concerning the personal-
social areas of guidance in the following six categories: 
1. My Health 
2. About Myself 
3. My Home and Family 
4. Getting Along with Others 
5. Things in General 
6. Other Problems 
From the published materials, youth inventories, and the free-
response questionnaire, a preliminary draft of the questionnaire was 
developed. 
This form was sent to a validating committee consisting of two 
professors in the field of health education, four professors of educa-
tion in charge of counselor education, and four clinical psychologists. 
These professional personnel judged each issue according to whether 
they felt it should be included for discussion in group guidance classes. 
Each issue was marked on a three-point scale: Strongly Agree, Agree, 
or Disagree. The preliminary questionnaire contained 35 issues in each 
of the following four categories: 
1. My Health--Physical, Mental, and Emotional 
2. Getting Along with Others 
3. My Family 
4. Guides to Right Living 
To be included in the final questionnaire, each issue had to be 
marked Strongly Agree or Agree by 80 per cent of the validating group . 
The results of the validation showed an 80 per cent agreement 
on the following number of issues in each category: 
Category 
1. My Health 
2. Getting Along with Others 
3. My Family 
Number of Issues 
Earning 80 Per Cent Agreement 
4. Developing Guides to Right Living 
25 
26 
25 
26 
Two issues, one from Category 2 and one from Category 4, were 
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arbitrarily dropped by the writer so that all categories would contain 
25 issues. 
The revised questionnaire was then administered to a pilot group 
of 35 students in one junior high school. This administration appeared 
to be successful and plans were made for the administration of the 
questionnaire to the three groups: educators, parents, and ninth grade 
students. 
3. Selection of the Study Population 
Two samplings of students were to be taken: the first sampling 
was administered the free-response questionnaire used in developing the 
preliminary form of the questionnaire; the second sampling was admin-
istered the final questionnaire. 
The percentage of 450 students from each school for each ques-
tionnaire was computed by dividing the ninth grade population of the 
individual school by the total ninth grade junior high school popula-
tion, 1,479 students. The number of students taken from each track 
(ability grouping) was computed by determining the percentage of stu-
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dents in each track in the ninth grade in each of the junior high schools. 
The number and percentage of students taken from each school for each 
sampling are listed in Table 1. 
TABLE 1 
NUMBER AND PERCENTAGE OF STUDENTS BY TRACK AND SCHOOL 
---
Track 1 Track 2 Track 3 Track 4 Totals 
School No. Per No .. Per No. Per No . Per No. Per Cent Cent Cent Cent Cent 
1 35 32.6 29 29.15 21 25.7 15 12.55 100 21.6 
2 38 37.34 35 34.64 16 20.22 10 7.8 99 22.5 
3 22 27.47 28 29.67 26 32.23 7 10.63 83 19.0 
4 17 19.4 23 25.65 36 45.06 11 9.8 87 20.5 
5 18 17.5 20 23.0 34 52 . 4 9 5.1 81 16.4 
Totals 130 135 133 52 450 
The parent sampling was made by listing the parent of every 
third student answering the questionnaire, alternating mothers and 
fathers. 
4. Administration of the Questionnaire to Students 
One week before the questionnaire was to be administered in a 
junior high school, the writer requested the guidance counselor in the 
school to give to each student selected a letter to his parents that 
explained the purpose of the project and asked the parents' permission 
for his child to participate. The parent was also asked to signify his 
willingness to take part in the survey if he was selected. A copy of 
1 
the letter may be found in the Appendix. 
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In the junior high school program there are two 30-minute periods 
allotted to extracurricular activities each week. The writer was to use 
one of these periods in each junior high school for the administration 
' 
of the questionnaire to the sampling of ninth grade students. During 
the months of April and May 1962, the questionnaire was administered to 
the student sampling in the auditoriums of three junior high schools 
and in the cafeterias of the other two junior high schools. These 
were the only two places that would accommodate such a group in one 
sitting. Absentees were tested at a later date in the guidance libraries 
of the junior high schools. 
A guidance counselor in each junior high school assisted the 
writer in checking the names of students and in distributing the ques-
tionnaire. 
Each student was to read each issue and mark it as one of the 
following: 
1. UNNECESSARY to discuss in junior high school because 
a. there is little value in discussing this in a group, or 
b. it is already known by students before they enter junior 
high, or 
c. it is not wise to discuss this problem in a group in 
junior high school. 
2. NECESSARY to discuss in junior high school because it gives 
some important information. 
3. ABSOLUTELY NECESSARY to discuss in junior high school be-
cause it gives some very important information that should 
be discussed. 
4. DON'T KNOW whether the problem should be discussed or not; 
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5 . Administration of Questionnaire to Parents 
At the conclusion of the administration of the student question-
naire, the students whose parents also were to answer the questionnaire 
were then given a copy of the parent questionnaire to take home, with 
instructions to have it returned within the week to the student's guid-
ance counselor. 
The parent questionnaire was a double copy of the questionnaire: 
parents answered the first copy according to the directions listed 
above for the students; they answered the second copy as they felt 
junior high school students would answer it. 
One hundred thirty-nine, or 92.7 per cent, of the parent ques-
tionnaires were returned. 
6. Administration of Questionnaire to Educators 
Fifty-five professors of education in charge of counselor-edu-
cation were selected by a random sampling of those listed in the Ameri-
can Personnel and Guidance Association Directory as belonging to 
Division 2, Association of Counselor Educators and Supervisors. 
Fifty-five guidance directors and 55 guidance counselors were 
selected from the same directory, guidance counselors being listed as 
belonging to Division 5, American School Counselors Association. Guid-
ance directors were not always listed in this division, but their of-
ficial position was listed; thus they were chosen by noting their posi-
tion. Returns were received from 28 professors, 37 guidance directors, 
and 42 guidance counselors, a total of 107 educators, or 64.8 per cent. 
40 
7. Treatment of the Data 
As has been stated previously, the preliminary questionnaire was 
validated by submitting it to a group consisting of two professors in 
health education, four professors in guidance and counselor-education, 
and four clinical psychologists. An issue had to be accepted by 80 per 
cent of the judges to be included in the final questionnaire, 
To determine internal consistency, a 10 per cent random sampling 
was made of all the questionnaires administered. A score of one was 
given to each issue marked "necessary" or "absolutely necessary.'' 
Odd-even scores were computed for each category and then corre-
lated by the Pearson Product-Moment correlation formula. The Spearman-
Brown Prophecy Formula was used to correct for decrease in length of 
1 
test. 
Chi - square was used to determine differences between the follow-
ing variables: 
1. Students and parents 
2. Parents and educators 
3. Students and educators 
4. Parents' first questionnaire and parents' second questionnaire 
5. Sex differences within student group. 
Analysis of variance was used to determine differences in mean 
values of responses in the four categories. This was computed by find -
1statistics computed by Boston University Computation Laboratory 
under the direction of Miss Sylvia Fleisch. 
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ing the total number of items within each of the four categories that 
were checked 11 absolutely necessary11 or 11necessary 11 by an individual. 
Differences in mean values between the following variables were computed: 
1. Students and parents 
2. Parents and educators 
3. Students and educators 
4. Parents' first questionnaire and parents' second questionnaire 
5. Sex differences within student group 
6. Age of student 
7. Educational plans within student group 
8. Track (ability grouping) within student group 
9. Level of education within parent group 
10. Number of children within parent group 
11. Age of parents 
12 . Occupation of parents 
13. Mothers and fathers 
14. Level of education within educator group 
15. Occupational classification within educator group. 
8. Sunnnary 
~ questionnaire was developed that consisted of issues in 
personal-social guidance by investigating the published materials, 
youth inventories, and the responses received in a free - response ques-
tionnaire administered to a stratified random sampling of ninth grade 
students. The preliminary form of the questionnaire was submitted to 
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two health educators, four professors in charge of counselor-education, 
and four clinical psychologists in order to validate the instrument. 
Items that were accepted by 80 per cent of this group were retained in 
the revised questionnaire. 
After a tryout with a pilot group of 35 students, the question-
naire was administered to a stratified random sampling of 450 ninth 
grade students, 150 of their parents, and was sent to 165 educators--
guidance directors, guidance counselors, and professors of education in 
charge of counselor-education. Questionnaires were completed and re-
turned by 139 parents and 107 educators . Parents answered two copies 
of the questionnaire: the first was answered as they judged the issues; 
the second was answered as they felt junior high school students would 
answer it. 
Reliability of the questionnaire was determined by the split-half 
technique. Chi-square was used to make an item analysis among the three 
groups and for certain variables within each group. Analysis of vari-
ance was used to determine differences in mean values of responses in 
the four categories among the three groups and for variables within each 
group. 
CHAPTER IV 
ANALYSIS OF THE DATA 
1. Introduction 
The questionnaire consisted of four categories with 25 issues 
listed in each. They are: Category 1, My Health; Category 2, Getting 
Along with Others; Category 3, My Family; and Category 4, Guides to 
Right Living. Parents, educators, and students marked each issue as 
"unnecessary," "necessary," "absolutely necessary," or "don't know." 
Parents marked two copies of the questionnaire: the first copy was 
marked as they considered the issues; the second copy was marked as 
they thought students would mark them. 
2. Reliability of the Instrument 
The four categories of this questionnaire were considered sep-
arately in computing the degree of internal consistency as each cate-
gory measures a different aspect of personal-social guidance. Internal 
consistency of the questionnaire was determined by obtaining a 10 per 
cent random sampling of all questionnaires administered to educators, 
students, and parents (first questionnaire). A score of one was given 
to each item rated "necessary" or ' 'absolutely necessary. 11 Odd-even 
scores were computed for each category and then correlated by the 
Pearson Product-Moment correlation formula. Correction for decrease 
in size was computed by the Spearman-Brown prophecy formula. The cor-
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relation coefficients for educators, parents, and students for each 
category are listed below. 
TABLE 2 
CORRELATION COEFFICIENTS FOR EACH CATEGORY 
FOR PARENTS, EDUCATORS, AND STUDENTS 
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Category Educators Parents Students 
1--My Health 
2--Getting Along with Others 
3--My Family 
4--Guides to Right Living 
.79 
.85 
.91 
.76 
.90 
. 93 
.93 
.83 
.66 
.66 
.74 
.52 
From the above correlations, it is evident that parents ob-
tained the highest correlations for all categories, followed by edu-
cators and by students, in that order. Lowest reliability coefficients 
were noted for Category 4, Guides to Right Living. This may have been 
caused by the variety of issues pertaining to morals, ethics, and stand-
ards of living that were included in this category. Hence the issues 
were more heterogeneous than issues in the other categories. Highest 
coefficients of correlation were indicated for all three population 
groups in Category 3, My Family. 
3. Analysis of Variance of Mean Scores 
of the Four Categories 
A mean score was obtained for the three populations--parents, 
educators, and youth--by giving one point for each item marked "neces-
sary" or "absolutely necessary" in each of the four categories. Table 
3 lists the means and standard deviations obtained in each of the four 
TABLE 3 
COMPARISON OF MEAN SCORES AND STANDARD DEVIATIONS FOR PARENTS, EDUCATORS, AND YOUTH 
AND FOR CERTAIN VARIABLES OF THE GROUPS* 
- - -- -- --- -- -------- --------- - --- ------ ------ ----- -- - -
Groups or Variables Category 1 Category 2 Category 3 Category 4 Mean S.D. Mean S.D. Mean S.D. Mean S.D. 
Parents 19.27 4.97 19.48 5.10 16.17 7.36 20.23 5.01 
Students 15.38 4.38 16.82 4.58 15.75 5.41 16.63 5.02 
Educators 19.74 4. 78 21.37 4.28 17.52 6.82 19.40 5.70 
Parents 19.27 4.97 19.48 5.10 16.17 7.36 20.23 5.01 
Educators 19.74 4. 78 21.37 4.28 17.52 6.82 19.40 5.70 
Students 15.38 4.38 16.82 4.58 15.75 5.41 16.63 5.02 
Parents (1st Quest.) 19.36 19.46 16.09 20.20 
Parents (2nd Quest.) 16.93 18.46 16.62 17.43 
Students (Boys) 14.43 4.16 16.22 4.56 14.31 5.37 15.88 5.42 
Students (Girls) 16.08 4.41 17.26 4.55 16.81 5.19 17.19 4.62 
Students·' Plans 
No further education 15.14 3.36 16.03 4.43 15.72 5.06 15.83 4. 76 
Less than 4 years 15.75 4.40 17.04 4.88 16.56 5.44 16.86 4.96 
4 years or more 15.29 4.55 16.90 4.48 15.46 5.44 16.72 5.07 
Students: Track 1 15.58 4.90 17.28 4.83 15.86 6.06 17.17 5.46 
Students: Track 2 14.83 3.95 16.70 4.28 15.31 4.89 16.87 4.34 
Students: Track 3 16.23 4 .05 16.92 4.42 16.17 5.19 16.15 5.21 
Students: Track 4 14.13 4.42 15.71 4.88 15.54 5.43 15.94 4. 78 
(continued on next page) .j>-
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TABLE 3 (continued) 
Groups or Variables Category 1 Category 2 
Mean S.D. Mean S.D. 
Parent Occupation 
Housewife 18.41 5.64 19.62 4.56 
Professional, Semiprof. 21.11 3. 77 19.79 6.46 
Managerial 18.92 6.12 19.25 6.08 
Clerical 18.63 4.27 18.56 4.87 
Sales 21.00 3.16 20.00 4.31 
Skilled 19.82 3.90 19.73 4.39 
Semiskilled 18.25 3.86 19.44 4.15 
Service 18.55 5.73 18.73 4.49 
Unskilled 20.67 4.11 21.17 4.06 
Educators• Education 
Master 20.28 4.59 21.33 4.54 
Doctorate 18.66 5.02 21.43 3.78 
Educators• Occupation 
Professor of Education 19.08 4.67 20.62 4.10 
Guidance Director 19.43 5.07 21.35 4.40 
Guidance Counselor 20.43 4.48 21.86 4.22 
Parent Education 
Grannnar school 15.93 4.98 18.14 4.56 
High school 19.60 4.48 19.67 4. 75 
Less than 4 years of 
further education 20.19 5.26 20.35 4.97 
4+ years of further 
education 19.21 5.24 18.82 6.09 
(concluded on next page) 
Category 3 
Mean S.D. 
14.83 7.76 
16.37 6.68 
16.50 8.01 
14.81 7.22 
17.91 5.93 
14.91 7.18 
18.31 5.85 
16.64 7.13 
16.83 6.23 
17.78 6.86 
16.89 6.75 
17.88 6.46 
16.81 7.14 
17.93 6.69 
13.93 8.08 
16.76 7.05 
17.62 6.31 
14.46 8 .06 
Category 4 
Mean S.D. 
20.72 4.46 
21.58 5.66 
20.71 5.39 
18.06 5.52 
20.64 4.56 
19.45 4.87 
19.25 4. 70 
19.91 3.87 
21.33 3.09 
19.49 5.61 
19.26 5.94 
19.08 5.89 
19.35 5.34 
19.64 5.87 
17.00 4. 79 
20.69 4.51 
21.58 4.15 
19.50 6 .16 
.j::-
0\ 
TABLE 3 (concluded) 
Groups or Variables Category 1 Category 2 Category 3 Category 4 
Mean S.D. Mean S.D. Mean S.D. Mean S.D. 
Parents: No. of Chi ldren 
One 19.47 5.36 20.88 3.69 15.19 9.11 21.63 4 .11 
Two or three 19.31 4 .40 19.37 5.01 15.75 6.93 20.05 4.95 
Four 18.80 5.52 18.89 5.85 16.60 7.68 19.66 5.51 
Five + 20.08 5.86 19.85 4. 70 18.77 5.78 21.15 4.49 
Age of Parents 
30 - 40 18.20 5.41 18.75 5.18 14.51 7.59 19.98 4.79 
41 - 50 20.13 4.69 20.07 5.18 17.71 7.06 20.68 5.06 
51 - 60 18.75 3.19 19.08 3.55 14.00 5.80 18.50 5.24 
Parent Sex 
Mother 19.46 4. 75 20.04 4.43 16.85 7.16 20.84 4.32 
Father 19.11 5.14 18.97 5.58 15.57 7.48 19.70 5.49 
-~ L_- -~-
----- - -- - -- - ----- -- ---
*See Table 8 in the Appendix, page 107, for F-ratios and significant differences. 
~ 
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categories by parents, educators, and students. It also lists the 
means and standard deviations for certain variables within each group. 
From these data it is noted that in Category l there is a sig-
nificant difference between the means at the .01 level between students 
and parents, educators and students, parents' first questionnaire and 
parents' second questionnaire, and between boys and girls within the 
student group. At the .05 level, there is a significant difference 
among students when classified by track (homogeneous grouping). The 
differences were not significant between educators and parents, for age 
or educational plans within the student group, or for any of the vari-
ables within the parent group, as education, number of children, age, 
sex, or occupation. It was not significant for either education or 
occupation within the educator group. 
In Category 2 there is a significant difference between the means 
at the .01 level between students and parents, educators and parents, 
educators and students, and parents' first questionnaire and parents' 
second questionnaire. There is a significant difference between the 
means at the .05 level between boys and girls. The differences were 
not significant for age, educational plans, or tracking within the stu-
dent group, for any of the variables within the parent group, or for 
either of the variables within the educator group . 
In Category 3 there was a significant difference between the 
means at the .01 level between educators and students and between boys 
and girls within the student group. The differences were not signifi-
cant between parents or students, educators and parents, parents' first 
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questionnaire and parents' second questionnaire, for any of the vari-
ables within the student group, except sex, for any of the variables 
within the parent group, or for either of the variables within the edu-
cator group. 
In Category 4 there is a significant difference between the means 
at the .01 level between students and parents, educators and students, 
boys and girls, and between parents' first questionnaire and parents' 
second questionnaire. The differences were not significant between 
educators and parents, for any of the variables within the student group, 
except sex, for any of the variables within the parent group, or for 
either of the variables within the educator group. 
Thus there appears to be more agreement between educators and 
parents than between educators and students or between parents and stu-
dents. Differences between means were significant between educators and 
parents only in Category 2, Getting Along with Others. 
The comparison of students and parents indicates that parents 
marked more issues "necessary" or "absolutely necessary" in all cate-
gories than did students, and the differences were significant except 
for Category 3, My Family. In this category, parents marked more issues 
than did students, but the difference was not significant. 
The comparison of educators and students indicates that edu-
cators marked more issues "necessary" or "absolutely necessary" in all 
categories than did students. Differences were significant at the .01 
level . 
Thus there were no significant differences between educators and 
parents except in Category 2, in which educators marked more issues 
"necessary" or "absolutely necessary." 
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Student responses in each category were analyzed according to 
sex, age, plans for further education, and tracking (ability grouping). 
The most significant differences were found when the responses of boys 
and girls were compared. Girls marked more issues "necessary" or "ab-
solutely necessary" than boys in all categories, and these differences 
were significant at the .01 level in Categories 1, 3, and 4 and at the 
.05 level in Category 2. 
Tracking was t he only other variable that showed a difference 
among students. In Category 1, students in Track 3 marked the most 
issues, followed by students in Tracks 1, 2, and 4 in that order. 
Differences were significant at the .05 level. 
The responses of parents were analyzed according to sex, age, 
education, number of children, and occupation. Parents with less than 
four years of further education marked the most issues "necessary" and 
"absolutely necessary" in all categories, followed by parents with a 
high school education, parents with four years or more of college, and 
parents with a grammar school education, in that order. Differences 
were not significant, however, in any category. 
Parents in the 41 to 50 age range marked the most issues "neces-
sary" or "absolutely necessary" in all categories; in Categories 1 and 
2 these parents were followed by parents in the 51 to 60 age range and 
by the parents in the 31 to 40 age range. The differences were not sig-
nificant, however, in either category. In Categories 3 and 4 these 
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parents were followed by parents in the 31 to 40 age range and then by 
parents in the 51 to 60 age range. The differences were not signifi-
cant in any category. 
Fathers marked more responses than mot hers in all four categories, 
but the differences were not significant in any category. 
In Category 1, parents with five or more children marked the most 
issues as "necessary" or "absolutely necessary," followed by parents 
with one child, parents with two or three children, and parents with 
four children, in that order. In Category 3, parents with five or more 
children marked the most issues, followed by parents of four children, 
parents of two or three children, and parents of one child, in that 
order. The differences were not significant, however, in any of the 
categories. 
The responses of educators were analyzed according to education 
and occupation. Except for Category 2, educators on the master's degree 
level marked more issues as "necessary" or "absolutely necessary" than 
did educators on the doctorate level. 
In the analysis of educators' . responses by occupational status, 
it was found that guidance counselors marked the most issues "necessary" 
or "absolutely necessary" in all categories, followed by guidance direc-
tors and professors of education in charge of counselor education, in 
that order. Di fferences were not significant for any category. 
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4. Chi-square Analysis 
From a study of the analysis of variance tables, it seemed evi-
dent that a chi-square analysis was indicated between the following 
groups: students and educators, students and parents (first question-
naire), students and parents (second questionnaire), parents and edu-
cators, and between boys and girls within the student group. Tables 4 
and 5 list the chi-squares obtained for the groups mentioned above on 
each of the 100 issues in the questionnaire. 
Parents and students.-- In Category 1, My Health, there was no 
significant difference between the two groups on issues concerned with 
budgeting time, developing a sense of responsibility, and becoming in-
dependent. Over 75 per cent of parents and students checked these is-
sues as "necessary" or "absolutely necessary." 
Issues that showed significant differences at the .01 level in 
Category 1 were concerned with forgetfulness, feelings of nervousness, 
self-consciousness, shyness, daydreaming, weight, smoking, and physical 
problems and skills. More students marked these issues "unnecessary" 
than did parents. 
Issues that showed significant differences at the .05 level in 
Category 1 were concerned with thinking through problems~ aggressive-
ness, learning to relax, controlling one's temper, and correcting skin 
problems. More students marked these issues "unnecessary" than did 
parents, who considered these issues necessary for discussion. 
In Category 2, Getting Along with Others, there was no signifi-
cant difference on issues concerned with conformity and nonconformity 
TABLE 4 
CHI-SQUARES OBTAINED ON EACH ITEM BETWEEN PARENTS-STUDENTS, PARENTS-EDUCATORS, 
STUDENTS-EDUCATORS, AND STUDENTS-PARENTS (2nd QUESTIONNAIRE) 
Item 
Category 1: My Health 
1. How to overcome forgetfulness 
2. Thinking through my problems 
3. Budgeting my time to fit in all my 
activities 
4. Things that make us nervous 
5. Being shy and self-conscious 
6. Being 11 pushy11 
7. Learning how to relax 
Parents-
Students 
16 .30** 
9.25* 
Parents-
Educators 
16.28** 
12.09** 
8. Developing a sense of responsibility 
1.88 
20 .13** 
14.03** 
9.70* 
8.36* 
5.50 
36.07** 
1. 76 
8.75* 
14.54** 
5.17 
1.65 
9. Understanding feelings of being 
lonely 
10. Learning to concentrate 
11. How to control one's temper 
12. How we hurt a person's feelings 
13. Being afraid to make mistakes 
14. Becoming more independent 
15. Getting moody and feeling 11 low11 
16. How to get things do.ne on time 
17. Is daydreaming worthwhile? 
18. Overweight and underweight during 
the teen-age 
19. Causes and cures of teen-age skin 
problems 
20. Smoking during the teen-age 
21. Ways of correcting poor posture 
22. The bodies we inherit 
23. Physical skills that develop our 
bodies 
30.07** 
9.88* 
11.19* 
16.40** 
21. 76'!<* 
3.46 
37 .39** 
6.94 
15.16** 
27.98** 
7.83* 
14.84** 
35. 77** 
58.49** 
19.83** 
3.62 
3.61 
5.23 
2.68 
4.41 
10.03* 
8.12* 
2.81 
6.98 
9.07* 
7.87* 
16.66** 
19.35** 
.42 
11. 39** 
(continued on next page) 
Students-
Educators 
6.93 
43. 77** 
35.14** 
19.95** 
28.72** 
46. 74** 
2.08 
8.86* 
35.99** 
2.90 
8.48* 
23.34** 
29.62** 
16.94** 
60.81** 
4.02 
41. 94** 
61. 77** 
-16.37** 
18.51** 
5.79 
54.06** 
6.07 
Students-Parents 
J2!lsl_ Qpest.) 
1.29 
5.86 
6.83 
15.63** 
8.76* 
6.29 
9.01* 
70.56** 
38. 77** 
36.86** 
10.71* 
18.40** 
2.40 
5.34 
17.63** 
21.69** 
7.94* 
30.66** 
38.84** 
4.99 
2.23 
39.32** 
3.54 \J1 w 
TABLE 4 (continued) 
Item 
24. Problems of the physically handicapped 
25. Having feelings that will harm myself 
or others 
Category 2: Getting Along with Others 
1. Meeting people for the first .time 
2. What makes a person popular? 
3. How to make friends 
4. Groups or cliques in junior high 
school 
5. Becoming one of the "crowd" 
6. Expressing feelings about someone 
I dislike 
7. Ways of showing thoughtfulness toward 
other people 
8. Petting among teen-agers 
9. Going steady among teen-agers 
10. The physical side of boy-girl 
relationships 
11. How to share the work in group 
activities 
12. Social activities for teen-agers 
13. Good manners for teen-agers 
14. Things that people admire in others 
15. Things that people respect in others 
16. A boy's responsibilities in dating 
17. A girl's responsibilities in dating 
18. When the "crowd" ignores someone 
19. Why some people exaggerate or "brag" 
20. Being a good leader of a group 
Parents-
Students 
12.87** 
16.06** 
8.90* 
13 .37** 
19.70** 
16.55** 
5.20 
29.93** 
9.34* 
43.29** 
5.37 
14.54** 
8.94* 
9.87* 
8.05* 
6.76 
7.21 
11.17* 
13 .15** 
10.63* 
11. 29)'r 
14.83** 
Parents-
Educators 
15.46** 
2.18 
5.16 
3.20 
3.81 
9.88* 
8.52* 
21. 77** 
.46 
9 .11* 
14.05** 
4.80 
5.43 
5.59 
2.12 
3. 82 
1. 74 
9.93* 
9.26* 
5.44 
17.38** 
17 .38** 
(continued on next page) 
Students-
Educators 
7.91* 
16 . 58** 
7.07 
12. 77** 
4.37 
37 .32** 
12. 74** 
81. 21** 
9.67* 
56. 72** 
29.76** 
16.45** 
4.63 
2.06 
7.80 
19.08** 
11.6 7** 
9 .36* 
12.45** 
26.70** 
44.93** 
14.24** 
Students-Parents 
(2nd Quest ,_l 
10.37* 
9.46* 
2.47 
23.29** 
5.95 
20.75** 
17.32** 
29.45** 
19.99** 
39.59** 
2.22 
6.19 
18.55** 
8. 74* 
38. 71** 
6.56 
13 .04** 
10.12* 
12. 77** 
10.46* 
9.74* 
7.81 \J1 +:-
TABLE 4 (continued) 
Item 
21. When to be different from the "crowd" 
22. Ways in which people are different 
23. Trying to please everyone 
24. Being able to admit I am wrong 
25. Gossip--and what it does 
Category 3: My Family 
1. What parents expect of my friends 
2. Parents' rules on going out at night 
3. What parents should know about their 
teen-agers' social affairs 
4. Parents' ideas on teen-agers going 
steady 
5. Parents' rules on week-end activities 
6. Ways in which parents show favoritism 
toward one member of the family 
7. Ways in which parents should be 
helpful to teen-agers 
8. Parents comparing teen-agers 
9. Telling parents the truth 
10. Things that start arguments at home 
11. How much of an allowance should 
teen-agers have? 
12. Things that make one feel not wanted 
at home 
13. Making family decisions 
14. Entertaining friends at home 
15. Parents' ways of punishing teen-agers 
Parents-
Students 
5.57 
10.04* 
4.57 
6.13 
16.52** 
9. 71* 
4.01 
4.65 
6.52 
8. 79* 
7.76 
4.94 
7.40 
9 .30* 
2.64 
23.50** 
9.76* 
4.01 
6.52 
7.20 
Parents-
Educators 
19.35** 
32.23** 
6.42 
2.90 
2.83 
8.31* 
11.88** 
7.16 
8.07* 
12.69** 
6.73 
14.97** 
8.46* 
13 ,13,.~* 
9.94* 
5.95 
6.32 
16. 93** 
7.23 
8.29* 
(continued on next page) 
Students-
Educators 
30.55 
72.39** 
22.03** 
9.93* 
22.81** 
16.21** 
8.54* 
3.22 
10.81** 
7.93* 
23.61** 
36.74** 
16.85** 
6.99 
16.68** 
14.40** 
12.76** 
10.61* 
4.33 
26.87** 
Students-Parents 
(2nd Quest.) 
9.35* 
6.07 
2.40 
42.04** 
13. 97** 
5.49 
14.54** 
11. 78** 
4.52 
1.80 
10.52* 
3.80 
15.27** 
12.93** 
5.51 
8.91* 
8.64* 
1.05 
3.45 
3.81 
V1 
V1 
TABLE 4 (continued) 
Item 
16. A teen-agers need for privacy at home 
17. People to whom teen-agers can tell 
their problems 
18. Things I cannot discuss with my 
parents 
19. Living with younger brothers and 
sisters 
20. Living with older brothers and sisters 
21. How grandparents and other relatives 
help teen-agers 
22. Teen-agers being treated like children 
23. Living with one parent 
24. Arguing and fighting between parents 
25. How parents feel about their 
children's grades 
Category 4: Guides to Right Living 
1. Situations in which people show they 
are not honest 
2. Cheating 
3. How religion helps us 
4. How people show religious prejudices 
5. Having friends of a different race 
6. Having friends of a different color 
7. What are "white lies"? 
8. How to act toward people who do 
wrong things 
9. What the atomic age means to us 
10. How people show racial prejudices 
Parents-
Students 
45 .11** 
16.18** 
13.90** 
6.37 
4.00 
3.21 
17 .24** 
8.30* 
8. 72* 
6.79 
15.00** 
12.87** 
8.01* 
20.22** 
19.67** 
18.87** 
24.54** 
3.15 
21. 52** 
18.59** 
Parents-
Educators 
8.44* 
18.16** 
1. 76 
17.54** 
16.42** 
3.38 
7.91 
.50 
6.67 
9.63* 
.12 
5.47 
16.61** 
6.62 
17.36** 
12.97** 
1.43 
.03 
9.64* 
4.19 
(concluded on next page) 
Students-
Educators 
17.24** 
8.61* 
14.97** 
30.44** 
29.48** 
13.31** 
18.76** 
5.02 
7.50 
10.73* 
13.16** 
21.10** 
24.95** 
3.35 
16.95** 
16.66** 
29.28** 
2.13 
4. 73 
19.97** 
Students-Parents 
(2nd Quest.} 
5.46 
22.56** 
39.40** 
.68 
1.05 
4.31 
12.42** 
8.20* 
16.01** 
18 .32** 
6.33 
16.86** 
27. 23** 
18.14** 
17.40** 
17.12** 
10.14* 
5.33 
13.05** 
25.14** 
V1 
"' 
TABLE 4 (concluded) 
Item 
11. Why are people "money-conscious"? 
12. What tells us a person is successful? 
13. The roost important values that 
Americans- have 
14. My standards in how to live 
15. Why some people break our laws 
16. How to make life worthwhile 
17. Kinds of supervision teen-agers need 
outside of school -
18. Ways in which people work together to 
help others 
19. Having friends of a different religion 
20. Responsibilities that should be taken 
care of by the family 
21. Responsibilities Americans have toward 
other nations 
22. Why do people have different values? 
23. How can we tell the difference between 
right and wrong? 
24. Why some people drink too much 
25. Dangers of narcotics (drugs) 
* 5 per cent level: 7.815 
** 1 per cent level: 11.341 
Parents-
Students 
19.81** 
7.36 
16.98** 
10.80* 
27.18** 
9. 77* 
12 .14** 
9.10* 
18. 72** 
6.60 
16.27** 
31. 77** 
16.47** 
29.69** 
23.68** 
Parents-
Educators 
.59 
27 .11** 
6.58 
7.81 
9.26* 
4.37 
12.28** 
.28 
14. 9-5** 
16.54** 
11. 88** 
40.88** 
1.63 
1.88 
20.77 
Students-
Educators 
11. 53** 
41.12** 
20. 71** 
12.95** 
12.07** 
.87 
8.17* 
6.92 
13.75** 
7.85* 
5. 71 
105.62** 
19.45** 
21.44** 
22.88** 
Students-Parents 
(2nd Quest.) 
17.21** 
12.31** 
25.00** 
14.21** 
11.16* 
22.70** 
13.57** 
17.28** 
13 .07** 
5.88 
26.82** 
4.69 
25.78** 
17.78** 
13. 77** 
Vl 
-....J 
TABLE 5 
CHI-SQUARES OBTAINED ON EACH ITEM BETWEEN BOYS AND GIRLS 
Item 
Category 1: My Health 
1. How to overcome forgetfulness 
2. Thinking through my problems 
3. Budgeting my time to fit in all my 
activities 
4. Things that make us nervous 
5. Being shy and self-conscious 
6. Being "pushy" 
7. Learning how to relax 
8. Developing a sense of responsibility 
9. Understanding feelings of being lonely 
10. Learning to concentrate 
11. How to control one's temper 
12. How we hurt a person's feelings 
13. Being afraid to make mistakes 
14. Becoming more independent 
15. Getting moody and feeling "low" 
16. How to get things done on time 
17. Is daydreaming worthwhile? 
18. Overweight and underweight during the 
teen-age 
19. Causes and cures of teen-age skin problems 
20. Smoking during the teen-age 
21. Ways of correcting poor posture 
22. The bodies we inherit 
23. Physical skills that develop our bodies 
24. Problems of the physically handicapped 
25. Having feelings that will harm myself 
or others 
Category 2: Getting Along with Others 
1. Meeting people for the first time 
2. What makes a person popular? 
3. How to make friends 
4. Groups or cliques in junior high school 
5. Becoming one of the "crowd" 
6. Expressing feelings about someone I dislike 
7. Ways of showing thoughtfulness toward other 
people 
(continued on next page) 
Chi-square 
6.854 
.632 
1.204 
7.848* 
4.431 
6.928 
2.527 
.084 
4.500 
.086 
2.426 
1.767 
10.049* 
.243 
4.852 
.766 
.330 
4.128 
2.231 
6.339 
.036 
5.566 
3.626 
2.620 
15.822** 
1.308 
.180 
.249 
3.419 
2.060 
.208 
2.709 
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TABLE 5 (continued) 
Item 
8. Petting among teen-agers 
9. Going steady among teen-agers 
10. The physical side of boy-gQrl relationships 
11. How to share the work in group activities 
12. Social activities for teen-agers 
13. Good manners for teen-agers 
14. Things that people admire in others 
15. Things that people respect in others 
16. A boy's responsibilities in dating 
17. A girl's responsibilities in dating 
18. When the "crowd" ignores someone 
19. Why some people exaggerate or "brag" 
20. Being a good leader of a group 
21. When to be different from the "crowd" 
22. Ways in which people are different 
23. Trying to please everyone 
24. Being able to admit I am wrong 
25. Gossip--and what it does 
Category 3: My Family 
1. What parents expect of my friends 
2. Parents' rules on going out at night 
3. What parents should know about their 
teen-agers' social affairs 
4. Parents' ideas on teen-agers going steady 
5. Parents' rules on week-end activities 
6. Ways in which parents show favoritism toward 
one member of the family 
7. Ways in which parents should be helpful to 
teen-agers 
8. Parents comparing teen-agers 
9. Telling parents the truth 
10. Things that start arguments at home 
11. How much of an allowance should teen-agers 
have? 
12. Things that make one feel not wanted at home 
13. Making family decisions 
14. Entertaining friends at home 
15. Parents' ways of punishing teen-agers 
16. A teen-ager's need for privacy at home 
17. People to whom teen-agers can tell their 
problems 
(concluded on next page) 
Chi - square 
.153 
.331 
.871 ' 
.591 
3 . 946 
.007 
.001 
.208 
.019 
.598 
3.581 
1.512 
.949 
.096 
.299 
2.903 
2.226 
7.260 
1.092 
2.750 
1.394 
3.561 
9.620~ 
1.178 
6.869 
4.655 
4.133 
3.361 
1.065 
1. 710 
1.213 
.042 
5. 770 
7.357 
1. 742 
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TABLE 5 (concluded) 
Item 
18. Things I cannot discuss with my parents 
19. Living with younger brothers and sisters 
20. Living with older brothers and sisters 
21. How grandparents and other relatives help 
teen-agers 
22. Teen-agers being treated like children 
23. Living with one parent 
24. Arguing and fighting between parents 
25. How parents feel about their children's grades 
Category 4: Guides to Right Living 
1. Situations in which people show they are 
not honest 
2. Cheating 
3. How religion helps us 
4. How people show religious prejudices 
5. Having friends of a different race 
6. Having friends of a different color 
7. What are "white ·lies"? 
8. How to act toward people who do wrong things 
9. What the atomic age means to us 
10. How people show racial prejudices 
11. Why are people "money conscious"? 
12. What tells us a person is successful? 
13. The most important values that Americans have 
14. My standards in how to live 
15. Why some people break our laws 
16. How to make life worthwhile 
17. Kinds of supervision teen-agers need outside 
of school 
18. Ways in which people work together to help others 
19. Having friends of a different religion 
20. Responsibilities that should be taken care of 
by the family 
21. Responsibilities Americans have toward other 
nations 
22. Why do people have different values? 
23. How can we tell the difference between 
right and wrong? 
24. Why some people drink too much 
25. Dangers of narcotics (drugs) 
* 1 per cent level--11.341 
** 5 per cent level-- 7.815 
Chi-square 
1.107 
.120 
1. 673 
.279 
12 . 294* 
3.071 
4. 706 
8.213* 
1.469 
2.561 
.197 
.291 
.149 
.559 
2.662 
3:228 
.069 
.724 
.091 
.001 
·.560 
.375 
.207 
1.989 
.984 
2.183 
1.180 
1.246 
2.609 
3.918 
14.7 59** 
.719 
.065 
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to the group, going steady, and character traits. 
Issues that showed significant differences at the .01 level in 
which more students marked "absolutely necessary" than did parents were 
conce ned with popularity, making friends, and a girl's responsibility 
in da ing. At this same level, however, more parents marked "necessary" 
or "a solutely necessary" issues concerned with cliques, petting, phys-
ical spects of dating, gossip, expressing feelings, and leadership 
quali 
At the .05 level of significance, more students marked "absolutely 
ry" issues concerned with meeting people, teen-age social activ-
ities, and a boy's responsibility in dating. At this same level, more 
parents marked "necessary" those issues concerned with working in groups, 
teen-age manners, the isolate in a group, "bragging," and individual 
differences. 
In. Category 3, My Family, differences between the groups that 
were not significant were on issues that were concerned with parents' 
rules and knowledge of teen-age social affairs, family harmony, enter-
taining, discipline, sibling relationships, and parental criticism of 
students' grades. 
At the .01 level of significance, more students marked "absolutely 
necessary" issues concerned with the teen-ager's allowance, need for 
privacy, need for parental respect, and sources of counseling help for 
this group. At the .01 level, also, more parents marked "necessary" 
the issue, "Things I cannot discuss with my parents." 
At the .05 level, more students marked "absolutely necessary" 
issues concerned with parental criticism of friends and "things that 
make one feel unwanted at home." At this level also, more parents 
marked "absolutely necessary" issues concerned with parental regula-
tions of teen-age activities, and more parents marked "necessary" 
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issues concerned with living with one parent and arguing between parents. 
In Category 4, Guides to Right Living, differences between par-
ents and students were not significant for issues concerned with acting 
toward people who act wrongfully, characteristics of a successful per-
son, and responsibilities of the family. 
Differences were significant at the .01 level between the two 
groups in Category 4 for 18 out of the 25 issues. More students marked 
"unnecessary" issues concerned with honesty, religious prejudices, 
"white lies," the atomic age, being "money-conscious," values of Ameri-
cans, why people break laws, supervision of teen-agers, differences be-
tween right and wrong, drinking, and narcotics. Also at the .01 level 
of significance, more students marked "unnecessary" and "absolutely 
necessary" issues concerned with having friends of a different race, 
color, or religion. 
At the .05 level of significance, more students marked "unneces-
sary" issues concerned with personal standards of living and how people 
work together to help others. At this same level of significance, more 
students marked ''unnecessary'' and "absolutely necessary" issues con -
cerned with the values of religion and how to make life worthwhile. 
Thus the results indicated that agreement between the two groups was 
highest in Category 3, My Family. Both parents and students considered 
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issues that were concerned with family relationships, parents' knowl-
edge of teen-age social affairs, parental criticism of grades, develop-
ing character traits, conformity and nonconformity to the group, and 
going steady were important items to be discussed. 
Parents, however, marked more issues "necessary" or "absolutely 
necessary" in every category than did students. Some of these problems 
were concerned with emotional disturbances, physical problems as 
weight and smoking, problems of the group or cliques, moral problems 
as religious prejudices, attitudes toward delinquents, and material-
istic values of Americans. 
Parents and educators.-- In Category 1, My Health, 12 out of 
the 25 issues showed no significant difference between parents and edu-
cators. These issues were concerned with things that make us nervous, 
understanding feelings of loneliness and violence, controlling one's 
temper, hurting the feelings of others, daydreaming, and physical as -
pects of heredity. Two thirds or more of each group considered these 
"necessary" or "absolutely necessary." The two issues that were con-
cerned with developing a sense of responsibility and learning to con-
centrate were checked "absolutely necessary" by over half of the parents 
and educators. 
At the .01 level of significance, more educators marked "unnec-
essary" and more parents marked "absolutely necessary" issues concerned 
with forgetfulness, ways of correcting poor posture, and physical de-
velopmental skills. At the .01 level also, more educators marked "ab-
solutely necessary" issues concerned with thinking through one's problems 
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and budgeting one's time. More parents considered aggressiveness "un-
necessary" and smoking during the teen-age as "absolutely necessary." 
At the .05 level, more parents than educators considered "unnec-
essary" issues concerned with shyness, moodiness, becoming independent, 
and weight and skin problems. 
In Category 2, Getting Along with Others, 15 out of the 25 is-
sues showed no significant difference between educators and parents. 
Seventy-five per cent or more of each group marked these issues "neces-
sary" or "absolutely necessary." These issues were concerned with pop-
ularity, making friends, showing thoughtfulness, physical aspects of 
boy-girl . relationships, social activities and manners for teen-agers, 
characteristics that people admire and respect in others, rejection by 
the group, leadership, trying to please everyone, admitting one's faults, 
and gossip. 
Differences were significant at the .01 level between the two 
groups for issues concerned with expressing one's feelings, going steady, 
"bragging," when to be different from the crowd, and ways in which people 
are different. More parents marked these "unnecessary" whereas more 
educators considered them "absolutely necessary." 
Differences were significant at the .05 level between the two 
groups for issues concerned with cliques, becoming one of the "crowd," 
petting, and a boy's and girl's responsibilities in dating. More par -
ents considered these issues "unnecessary" whereas more educators con-
sidered them "necessary" or "absolutely necessary:" 
In Category 3, My Family, nine out of the 25 issues showed no 
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significant difference between educators and parents. These issues 
were concerned with parents' knowledge of teen-agers' social affairs, 
favoritism within the family, allowances, feeling un~anted at home, 
entertaining friends, things that cannot be discussed with parents, 
help given by relatives, living with one parent, and arguing between 
parents. 
At the . 01 level of significance, more parents than educators 
marked "unnecessary" and "absolutely necessary" issues concerned with 
parents' rules on night and week-end activities of teen-agers. More 
parents marked "unnecessary" and more educators marked "necessary" or 
"absolutely necessary" issues concerned with making family decisions, 
sources of counseling help for teen-agers, and sibling relationships. 
On the other hand, more parents than educators marked "necessary" or 
"absolutely necessary" issues concerned with how parents should be help-
ful to teen-agers, and telling parents the truth. 
At the .05 level of significance, more parents marked "unnecessary" 
or "absolutely necessary" the issue, "Parents' ideas on teen-agers going 
steady." Also at the .05 level of significance, more parents marked 
"unnecessary" issues concerned with parents' expectation of their chil-
dren's friends, comparing teen-agers, arguments at home, punishing teen-
agers, teen -agers' need for privacy at home, teen-agers being treated 
like children, and parents' feelings about their children's grades. 
In Category 4, Guides to Right Living, 13 out of the 25 issues 
did not show a significant difference between educators and parents. 
Twelve issues were marked "necessary" or "absolutely necessary" by two 
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thirds of both parents and educators. Issues that did not show a sig-
nificant difference were concerned with honesty, "white lies," relig-
ious and racial prejudices, materialistic values, values of Americans, 
personal standards of living, working together to help others, judging 
right and wrong, and drinking. 
At the .01 level of significance, more parents considered "un-
necessary" those issues concerned with having friends of a different 
race or color, characteristics of a successful person, and responsibil-
ities of the family. Also at the .01 level of significance, more edu-
cators considered "unnecessary" issues concerned with how religion helps 
us, supervision of teen-agers, and responsibilities of Americans toward 
other nations. More parents considered "absolutely necessary" issues 
concerned with having friends of a different religion and dangers of 
narcotics. More educators, however, considered "absolutely necessary" 
the issue concerned with why people have different values. Differences 
were significant at the .01 level. 
At the .05 level of significance, more parents considered "ab-
solutely necessary" issues concerned with the meaning of the atomic age 
and why people break laws. 
Thus the results indicated that agreement between the two groups 
was lowest in Category 3, My Family. However , considerable agreement 
between parents and educators was noted on issues concerned with emo-
tional disturbances, popularity, parents' role and responsibility in 
teen-agers' social life, family ten sions, and moral and ethical issues. 
Parents showed more concern, however, with physical problems, 
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parental help to teen-agers, friends of a different religion, narcotics, 
the atomic age, and delinquents. On the other hand, educators were more 
concerned with certain emotional disturbances, deviates of the group, 
physical aspects of dating, family relationships, and .sources of coun-
seling help. 
Students and educators.-- In Category 1, My Health, differences 
between these two groups were not significant for issues concerned with 
forgetfulness, learning to relax, learning to concentrate, becoming 
efficient, correcting poor posture, and developing physical skills. 
At the ,01 level, more educators marked "absolutely necessary" 
issues concerned with solving problems, understanding one's feelings 
and physical inheritance, becoming independent, and causes of weight 
and skin problems. More educators also marked "necessary" issues con-
cerned with nervousness, shyness, aggressiveness, moodiness, daydream-
ing, and smoking. 
At the .05 level, more educators marked "absolutely necessary" 
or "necessary" issues concerned with developing responsibility and self-
control. More students marked "absolutely necessary" and "necessary" 
the issue concerned with problems of the physically handicapped than 
did educators. 
In Category 2, Getting Along with Others, differences between 
these two groups were not significant for issues concerned with meeting 
people, making friends, good manners, sharing in group activities, and 
social activities. 
More educators marked "absolutely necessary" or "necessary" and 
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more students marked "unnecessary" issues concerned with popularity, 
cliques, going steady, physical aspects of boy-girl relationships, be-
ing different from the group, personality characteristics, and gossip. 
These differences were significant at the .01 level. 
More educators marked "necessary" and more students marked "un-
necessary" issues concerned with being accepted by the group, express-
ing feelings, a girl's responsibility in dating, behavior of the "crowd," 
leadership qualities, and trying to please others. These differences 
were significant at the .01 level. 
The issue concerned with petting was marked "unnecessary" or 
"don't know" by more students than educators; more educators marked 
this item as "necessary." This was one of the few items in which "don't 
know" was marked by 16 per cent of the students as compared with 4 per 
cent of the educators. 
At the .05 level of significance, differences between the two 
groups were significant for issues concerned with showing thoughtful-
ness, a boy's responsibility in dating, and being able to admit one is 
wrong. More students marked these issues "unnecessary" although on the 
latter issue, more students also marked "absolutely necessary" than did 
educators. 
In Category 3, My Family, issues that did not show a significant 
difference between educators and students were concerned with parents' 
knowledge of teen-age social affairs, entertaining friends, confiding 
in parents, arguing between parents, and living with one parent. 
At the .01 level of significance, issues that students considered 
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"unnecessary" and educators considered "necessary" were .concerned with 
parental views on going steady, parental favoritism, comparing teen-
agers, causes of arguments at home, feeling unwanted at home, problems 
that cannot be discussed with parents, sibling relationships, and help 
given by relatives to the teen-ager. Also at the .01 level of signif-
icance, those issues marked by more students than educators as "abso-
lutely necessary" or "unnecessary" were concerned with parental expec-
tation of friends and teen-agers being treated as children. 
On the other hand, those issues that educators considered "nec-
essary" and students considered "absolutely necessary," significant at 
the .01 level, were concerned with how parents should be helpful to 
teen-agers, allowances, parental punishment of teen-agers, and teen-
agers' need for privacy at home. 
At the .05 level of significance, more students marked "unnec-
essary" and more educators marked "necessary" issues concerned with 
parental rules on social activities, making family decisions, and people 
to whom teen-agers can tell their problems. Also at the .05 level of 
significance, more students marked "absolutely necessary" the issue, 
"How parents feel about their children's grades." 
In Category 4 , Guides to Right Living, those issues that did not 
show a significant difference between the two groups were concerned with 
how people show religious prejudices, reaction to people who break laws, 
meaning of the atomic age, making life worthwhile for oneself and others, 
and responsibilities of Americans toward other nations. 
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At the .01 level of significance, issues that students considered 
"unnecessary" and educators considered "necessary" or "absolutely nec-
essary" were concerned with honesty, "white lies," racial prejudices, 
values of Americans, personal standards, why people break laws or have 
different values, drinking, and narcotics. 
At the .01 level of significance, issues that more students con-
sidered "absolutely necessary" as compared with educators were concerned 
with how religion helps us and having ~riends of a different race or re-
ligion. 
At the .05 level of significance, more students considered "ab-
solutely necessary" the issue, "Kinds of supervision teen-agers need 
outside of school." 
Thus it appears that there is marked disagreement between stu-
dents and educators in all categories. Educators marked more issues 
"necessary" or "absolutely necessary" in all categories than did stu-
dents, who considered the items "unnecessary." However, the two groups 
showed agreement on issues concerned with developing personal and phys-
ical skills, making friends, general aspects of social activities, par-
ents' knowledge of teen-age social affairs, attitude toward delinquents, 
personal values and goals, and responsibilities toward other nations. 
Students showed more concern than did educators in few issues 
and these were concerned mostly with parental control and criticism of 
teen-agers. 
Students and parents (second questionnaire).-- As has been stated 
previously, the parents marked a second copy of the questionnaire as 
--------------------~------~ -----------~ 
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they felt students would mark the issues. Following is an analysis of 
student responses as compared with this parents' second questionnaire. 
In Category 1, My Health, those issues that did not show a sig-
nificant difference between students and the parents' second question-
naire were concerned with forgetfulness, solving problems, budgeting 
time, aggressiveness, being afraid to make mistakes, becoming independ-
ent, smoking, poor posture, and developing physical skills. For most 
of these issues, approximately two thirds of each group marked them 
"necessary" or "absolutely necessary. 11 
At the .01 level of significance, those issues that more students 
considered "unnecessary" and the parents considered "necessary" were con-
cerned with things that make us nervous, understanding feelings of lone-
liness, hurting others' feelings, getting moody, weight and skin prob-
lems, and physically inherited characteristics. 
At the .01 level of significance, those issues that more stu-
dents considered "absolutely necessary" than did parents on the second 
questionnaire were those concerned with developing a sense of respon-
sibility, learning to concentrate, and getting things done on time. 
At the .05 level of significance, those issues that more stu-
dents considered "unnecessary" than did parents on the second question-
naire were those concerned with shyness and daydreaming. 
At the .05 level of significance, issues that more students con-
sidered "absolutely necessary" were those that were concerned with 
learning to relax, to control one's temper, and problems of the phys-
ically handicapped. 
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In Category 2, Getting Along with Others, issues that did not 
show any significant differences between students and parents (second 
questionnaire) were those concerned with meeting people, making friends, 
going steady, physical aspects of boy-girl relationships, admirable 
characteristics of others, leadership qualities, ways in which people 
are different, and trying to please everyone. Over half of those in 
each group marked these issues as "necessary" or "absolutely necessary. 11 
At the .01 level of significance, issues that more students con-
sidered "unnecessary" and more parents (second questionnaire) checked 
"absolutely necessary" were concerned with what makes a person popular, 
becoming one of the group, cliques, expressing feelings about someone 
who is not liked, and petting among teen- agers. 
At the .01 level oj significance, issues that more students con-
sidered "absolutely necessary" than parents (second questionnaire) 
marked, were concerned with ways of showing thoughtfulness, sharing 
work in group activities, good manners, and things people respect in 
others. 
At the .05 level of significance, issues that more students con-
sidered "unnecessary" than did parents (second questionnaire) were con-
~erned with the person that the "crowd" ignores, and "bragging." Also 
at the .05 level of significance, more students considered "absolutely 
necessary" those issues Qoncerned with social activities for teen-agers 
and when to be different from the "crowd." 
In Category 3, My Family, 12 out of the 25 issues did not show 
any significant differences between students and parents (second ques-
c 
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t'ionnaire). Approximately two thirds of each group marked "necessary" 
or "absolutely necessary" issues concerned with parents' expectations 
of friends, their rules on week-end activities, how to be helpful to 
teen-agers, ways of punishing teen-agers, arguments at home, family 
decisions, entertaining friends, teen-agers' need for privacy, sibling 
relationships, and help given by relatives. 
At the .01 level of significance, issues that more students con-
sidered "absolutely necessary" were concerned with parents' knowledge 
of teen-agers' social affairs, telling parents the truth, sources of 
counseling help for teen-agers, arguing between parents, and how parents 
feel about their children's grades. 
At the .01 level of significance, issues that more students con-
sidered "unnecessary" were concerned with parents' comparing teen-agers, 
things that teen-agers cannot discuss with their parents, and teen-
agers being treated like children. 
At the .05 level of significance, issues that more students con-
sidered "unnecessary" were concerned with parental favoritism, and a 
teen-ager's allowance. At the .05 level of significance, more students 
considered "absolutely necessary" issues concerned with feeling unwanted 
at home and living with one parent. 
In Category 4, Guides to Right Living, there were only three 
issues that showed no significant differences between students and par-
ents' second questionnaire. These were concerned with honesty, treat-
ment of people who break laws, and people who have different values. 
Twelve issues out of the 25 in this category showed a significant 
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difference at the .01 level of significance between the two groups. 
Issues that more students marked "absolutely necessary" were concerned 
with cheating, how religion helps us, religious prejudices, having 
friends of a different race, color, or religion, values of Americans, 
personal standards in how to live, making life worthwhile, helping 
others, and responsibilities of the family and of Americans. 
Issues also significant at the .01 level which more students 
than parents on the second questionnaire marked "absolutely necessary" 
or "don't know" were concerned with how people show racial prejudices, 
value given to money, and causes of drinking. 
At the .05 level of significance, issues that more students 
marked "unnecessary" than did parents on the second questionnaire were 
concerned with "white lies" and why people break the laws. 
Thus it appears that there was the lowest degree of agreement 
between students and parents on the second questionnaire in Category 4, 
Guides to Right Living, and the highest degree of agreement in Cate-
gory 3, My Family . 
Students and parents on the second questionnaire showed agree-
ment on problems of emotional disturbances, smoking, making friends, 
physical aspects of boy-girl relationships, personal traits, parental 
help and criticism, home and family problems, and delinquency. 
Parents failed to predict the high interest of students in per-
sonal development skills, social activities, manners, parental crit-
icism, and counseling help. Parents also indicated more student con-
cern than did students in problems concerned with petting, popularity, 
and certain parent -child problems. 
Boys and girls.-- The chi-square analysis of the responses of 
boys and girls showed the least number of issues that were different 
at the . 01 or the .05 levels of significance . 
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In Category 1, My Health, more boys marked "unnecessary" and 
more girls marked "necessary" the issues concerned with things that 
make one nervous and being afraid to make mistakes. These differences 
were significant at the .05 level. 
At the . 01 level of significance, more boys marked ••unnecessary" 
and more girls marked "necessary•• the issue, 11 Having feelings that will 
harm mys e lf or others." 
There were no issues that were significantly different between 
the two groups in Category 2, Getting Along with Others. 
In Category 3, My Family, at the . 05 level of significance more 
girls mark.ed "absolutely necessary" or ••necessary•• and more boys marked 
"unnecessary" issues concerned with parents• rules on week- end activ-
ities and how parents feel about their children 1 s grades. 
At the . 01 level of significance, more girls marked "necessary" 
and more boys marked ••unnecessary" the issue, 11Teen-agers being treated 
like children." 
In Category 4, Guides to Right Living, at the .01 level of sig -
nificance, more girls marked ••absolutely necessary" and "necessary" and 
more boys marked ••unnecessary" the issue, 11How can we tell the differ-
ence between right and wrong?" 
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In summary, boys and girls showed significant diffe~ences in 
only seven out of 100 issues. Girls were more concerned about certain 
emotional and moral problems and about parental rules and criticism. 
5. Summary 
The statistical analysis obtained on the means of the four cate-
gories indicated that parents and educators marked more issues "neces -
sary" or "absolutely necessary" in all categories than did students . 
However, the comparison between educators and parents indicated signifi-
cant differences between the two groups only in Category 2 . Parents 
marked a second copy of the questionnaire as they thought students would 
mark it. A comparison of this copy with the student questionnaire in-
dicated that parents marked more issues than students in all categories 
except Category 3, where differences between the two groups were not 
significant . 
Sex of student was the only variable that showed significant 
differences . Girls marked more issues than did boys. However, on the 
chi-square analysis of the individual is sues, significant differences 
were noted on only seven issues. 
CHAPTER V 
SUMMARY, CONCLUSIONS, AND SUGGESTIONS FOR FURTHER RESEARCH 
1. Summary 
During the past decade, considerable attention has been focused 
on the personal-social problems of the adolescent and on the role which 
the school may play in the solution of these problems and in the normal 
development of the personal and social growth of the adolescent. 
This study was to determine those issues concerned with personal-
social guidance that should be discussed in group guidance classes as 
determined by educators, parents, and youth . In order to accomplish 
this, a questionnaire was developed consisting of four categories: 
Category 1, My Health; Category 2, Getting Along with Others; Category 
3, My Family; Category 4, Guides to Right Living. The issues finally 
included were selected from a study of published materials, youth in-
ventories and check lists, and a free-response questionnaire submitted 
to a sampling of ninth grade students. 
The preliminary form of the questionnaire was submitted to a 
validating committee consisting of two professors in health education, 
four professors in guidance and counselor-education, and four clinical 
psychologists. An issue had to be accepted by 80 per cent of the 
judges to be included in the final questionnaire. 
The revised questionnaire then was submitted to a stratified 
random sampling of 450 ninth grade students in the five junior high 
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schools of Worcester, Massachusetts, 150 of their parents, and a 
national sampling of 165 educators who were members of the American 
Personnel and Guidanee Association. Returns were received from 139 
parents and 105 educators. 
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All three groups were asked to rate each issue as "unnecessary, " 
"necessary," or "absolutely necessary" for discussion in group guidance 
classes. Parents marked two copies of the questionnaire: the first 
copy was marked as they considered the issues; the second copy was 
marked as they thought students would mark them. 
Internal consistency of the questionnaire was determined by a 
10 per cent random sampling of all questionnaires . A score of one was 
given to each issue rated "necess.ary" or "absolutely necessary." Odd-
even scores were computed for each category and then correlated by the 
Pearson Product-Moment correlation formula. Correction for decrease 
in size was computed by the Spearman-Brown prophecy formula. Highest 
correlation coefficients were obtained by parents, followed by educators 
and students, in that order. 
A mean score was obtained for the three population groups- -
parents, educators, and youth- -by giving one point for each item marked 
"necessary" or "absolutely necessary" in each of the four categories. 
Analysis of variance was computed on . the means between students and 
parents, educators and parents, educators and students~ for certain 
variables within the student group as sex, age, educational plans, and 
track (ability grouping); for certain variables within the parent group 
as education, number of children, age, sex, and occupation; and for 
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certain variables within the educator group as education and occupation. 
Analysis of variance was also computed between students and the parents' 
second questionnaire . 
The results of the analysis produced the following findings: 
1. A comparison of students and parents indicated that parents 
marked more issues "necessary" or "absolutely necessary" in 
all categories. Differences in the markings between the two 
groups were significant in Categories 1, 2, and 4 . 
2 . A comparison of educators and students indicated that edu-
cators marked more issues "necessary" or "absolutely neces-
sary" in all categories than did students. Differences were 
significant at the . 01 level. 
3. A comparison of educators and parents indicated that educators 
marked more issues "necessary" or "absolutely necessary" in 
Category 2, and the difference was significant at the .01 
level. Differences in Categories 1, 3, and 4 were not sig-
nificant. 
4. The analysis of variables within the student group showed that 
sex and track (ability grouping) were the only significant 
variables. Girls marked more issues as "necessary" or "ab-
solutely necessary" than did boys . Differences were signifi-
cant at the . 01 level in Categories 1, 3, and 4 and at the 
.05 level in Category 2. Students in Track 3 (the third high-
est ability grouping) marked the most issues "necessary" or 
"absolutely necessary." Differences were significant at the 
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.05 level in Category 1. 
5. The analysis of variables within the parent group and within 
the educator group revealed no statistically significant dif-
ferences. 
A chi-square analysis was also computed between students and 
educators, students and parents, students and parents (second question-
naire), parents and educators, and between boys and girls. Chapter IV 
presents a complete summary of the results. Only a few of those find-
ings can be listed here. 
1. Agreement between parents and students was highest in Cate-
gory 3. Parents showed more concern, however, in issues re-
lating to physical problems, emotional disturbances, and moral 
and ethical problems. 
2. Agreement between parents and educators was lowest in Cate-
gory 3. Parents showed more concern with physical problems, 
parental help to teen-agers, friends of a different religion, 
and moral and ethical problems. On the other hand, educators 
were more concerned with certain emotional disturbances, de-
viates of the group, physical aspects of dating, family rela-
tionships, and sources of counseling help . 
3. There was marked disagreement between students and educators 
in all categories. Educators marked more issues "necessary" 
or "absolutely necessary" than did students. However, the two 
groups showed agreement on issues concerned with developing 
personal and physical skills, making friends, general aspects 
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of social activities, personal values and goals, and respon-
sibilities toward other nations. 
4. A comparison of students and parents' second questionnaire 
showed agreement on problems of emotional disturbances, smok-
ing, making friends, physical aspects of boy -girl relation-
ships, and home and family problems. Parents failed to pre-
dict the high interest of students in personal development 
skills, manners, parental criticism, and counseling help. 
Parents also indicated more student concern than did students 
in issues as petting, popularity, and certain parent-child 
problems. 
5 . A comparison of the markings by boys and girls showed sig-
nificant differences in only seven out of 100 issues. Girls 
marked more issues than did boys and were more concerned about 
certain emotional and moral problems and about parental rules 
and criticism. 
2. Limitations 
The results of this study and the conclusions drawn from the data 
obtained are necessarily subject to certain limitations. 
1. The questionnaire was limited to 100 issues compiled from an 
analysis of the published materials listed in the appendix, 
inventories, and a free-response questionnaire. It was val-
idated by a committee of ten composed of health and guidance 
educators and clinical psychologists. A different set of 
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issues and judges may have produced different results. 
2. The free-response questionnaire and the final questionnaire 
were submitted to a stratified random sampling of ninth grade 
students only, in one urban community. 
3. A sampling of one third of their parents was limited to the 
same community. 
4. A stratified random sampling of guidance personnel was lim-
ited to members listed in the directory of the American Per-
sonnel and Guidance Association. 
5. A score of one was arbitrarily assigned to issues marked 
"necessary" or "absolutely necessary" in computing the means 
of the four categories. 
3. Conclusions 
Although these limitations must be acknowledged, there are cer-
tain observations that can be made from the data available. Educators 
and parents considered more issues appropriate for group guidance dis-
cussion than did students. Moreover, there was more agreement between 
educators and parents than between students and educators or between 
students and parents . . Apparently, adults feel that students want to 
discuss more issues in personal-social guidance than students feel are 
necessary. 
Girls seem to want to discuss more i~sues than boys and they 
seem to have more desire to discuss personal feelings, moral issues, 
and conflicts with parents. This may indicate that girls become more 
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conscious about mental health and morals and that they feel that the 
home imposes more restrictions upon them than upon boys . However, 
since there were only seven issues that showed a significant difference 
between boys and girls on the chi-square analysis, it may be that for 
classroom discussions, sex of student is not important. 
When students were grouped according to their ability level, it 
was interesting to note that significant differences were found only in 
Category 1, My Health. Students in Track 3 seemed to have the most in-
terest in discussing issues in this category . Track 3 is made up of 
students of average to below average ability and/or achievement. Many 
of them are underachievers and have not realized their potential. This 
may be one reason for the high interest of this group in Category 1, My 
Health. 
Parents seem to understand that students are interested in dis-
cussing problems of home and family relations and personal growth of 
the individual. On the other hand, parents are more conscious than are 
students that problems may arise from boy-girl relationships or health 
problems as weight or smoking. Students are more concerned in making 
friends, social activities of the group, and the social aspects of dating . 
They showed some ambivalence toward the problems of having friends of a 
different race, color, or religion. Perhaps these issues are just be -
ginning to be felt by the teen-ager. 
Educators seem to understand that students are interested in 
problems of emotional growth and in the social and emotional aspects 
of moral and ethical problems of our modern society. However, educators 
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are more concerned with problems that affect the welfare of the nation 
as a whole, whereas students are more interested in the personal re-
actions to social problems. Students seem to be more concerned than 
educators appear to realize in home and family relationships and in 
sources of counseling help. 
4. Recommendations for Further Research 
The following recommendations may offer additional information 
in the field of personal-social problems: 
1. A similar study carried on in a suburban community to ascer-
tain whether similar findings would result. 
2. A similar study carried on in private high schools where the 
sexes are separated. 
3. A similar study carried out in an urban environment but with 
socio-economic levels investigated for possible differences 
in reaction to these issues . 
4. A retest of another ninth grade group to determine consistency 
of results. 
5. A similar study with senior high school students to determine 
the personal-social problems of that age level. 
6. A course of study for group guidance classes based on issues 
in which students showed the most interest. 
7. A study in which students marked each issue for group discus-
sion or for counseling. 
APPENDIX 
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Dr. Richard M. Jones 
Boston University, School of 
Education 
Professor of Education 
Boston University, School of 
Education 
Associate Professor of Education 
Boston University, School of 
Education 
Chairman, Department of 
Guidance and Counseling 
Boston University, School of 
Education 
Assistant Professor of 
Education 
Boston University, School of 
Education 
· Assistant Professor of 
Education 
Boston College Graduate School 
Professor of Education 
Boston University, College of 
Liberal Arts 
Boston University, School of 
Education 
Assistant Professor of 
Education 
Boston University, School of 
Education 
Professor of Education 
Brandeis University 
Assistant Professor of 
Psychology 
Dear Ninth Grader , Check: Boy --- Girl 
We are making a survey to find out the different kinds of prob-
lems and questions of 9th grade students. We would like to 
know more about the things tha t worry you or bother you , or 
about which yo u wo uld like more information . Please tell in 
your own wor ds the things that you are concerned about in each 
of the areas listed below . Do NOT s i gn your name. 
I MY HEALTH 
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- List here pr ob l ems as weight , posture, complexion , eating 
habits, smoking , illness , or any other health pr ob l em or question . 
I I ABOUT l\lfYSELF 
- LisT-here· any per sonal problems; for exampl e , the t hings that 
make you nervous, or ~urt you , embarra ss you , or the things you 
day- dream about . Tell what you would like to change about your 
habits , your manne r s , your ways , your feelings , or any other 
prob l em or question . 
III ~IT HOME AND F AMILY 
---Lis t here-any-problems that you have in get ting along with 
parents , brothers and sisters , or problems that you have in 
living a t home. 
IV GETTING ALONG \;HTH OTHERS 
- - Llst here the thingsthat bother you in working or doing 
things with other peo pl e. For example , speaking t o other 
people, going to parties , making friends , belonging to groups , 
getting along with adults, with boys and girls your own age , 
dat i ng , or any other probl em or que st ion . 
V THINGS IN GENERAL 
List here the problems or quest i ons tha t you have concerning 
your be l iefs , your goa l s , being honest , \? right and wrong , 11 
other races of peopl e , r ights and duties of citizens , or any 
other pr obl em or question. 
VII OTHER PROBLEMS 
List here anyo ther pr ob l ems that you have concerning your 
fe e lings about yourself or your feeling s about others tha t you 
have not already listed above . 
8_8 
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April 1962 
Dear Parent: 
A survey is be i ng made by a graduate student at Boston University 
under the auspices of the School of Education to find out about the 
interests and problems of junior high school students. It is hoped 
that such a project will help us to discover the problems in which the 
school may help students within our school program. 
Your child has been selected in a random sampling of 9th grade 
junior high school students. His part in the program will be to answer 
a questionnaire on the interests and problems of teen-agers. A random 
sampling of some parents also will be made to answer the same question-
naire. This will take approximately · 2o minutes. If your name is 
selected by a sampling, a counselor will deliver the questionnaire to 
your home. 
Please check the form below and return it to the school tomorrow. 
Thank you for your kind help in this project. 
Sincerely yours, 
Principal 
I ( ) do 
( ) do not give my chiLd permission to take part in this survey. 
i ( ) shall 
I ( ) shall not be able to answer the questionnaire. 
Parent's Signature .. ~···································· 
School. ....•.......•.•...•....•....• : . ..............•..... 
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Selection of Issues for Discussion 
in Group Guidance Classes 
Dear Ninth Grader, 
During your junior high school career, you have attended orientation 
classes and other classes in which you have had an opportunity to learn more 
about your abilities, your development, and your plans for school and for work. 
As you look back on your junior high school career, you perhaps feel that 
there were s ome things that you could have learned about your personal and 
social grmrth in junior high school. 
He a r e making a survey to find out what students feel should be discussed 
in a group or class about their personal and social growth in junior high school. 
Student Questionnaire 
Answer the questions below by making an X in the spaces provided. 
1. a. ( 
b . ( 
) boy 
) girl 
2 . How old are you? 
3· 
a. ( 12 years b . ( 13 years 
c. ( 1~· years d . ( 15 years 
e. ( 16 years 
After high school, do you plan 
a . ( no further education 
b. ( less than 4 years of further education 
c. ( 4 years or more of further education 
Please read carefully the DIRECTIONS on the next page __ 
Eleanor R. Moosey 
Boston University 
Dissertation Study 
April 1962 
DIRECTIONS 
Here is a list of problems or issues vrhich some people feel that junior 
high school students should discuss in a group or class. These problems are 
about teen- agers a11d their relations with other peopl e . He Hould like to knovr 
how you feel about each of these problems . Do you think it is: 
1. UNNECESSARY to discuss in junior high school because 
a. there is litt le value in discussing this .in a group, or 
b. it is already kno-vm by students before they enter junior 
high, or 
c. it is not vrise to discuss this problem in a group in 
junior high school . 
2. NECESSARY to discuss in junior high school because it gives some 
important information . 
3. ABSOLurcELY NECESSARY to discuss in junior high school because it gives 
some very important information that should be discussed · 
Ans-vrer ALL questions. Do NOT skip any. 
111ar k only one column for each question . 
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Remember ! You do not decide if the statement is right or vrrong, but just -vrhether 
it should be discussed in junior high school in a group or class. 
THERE ARE 100 QUESTIONS . 
Hmr to Mark Your Ansvrers 
1. Read each problem . 
2 . Make an X in the U Column (UNNECESSARY), if you feel this is unnecessary for 
students to discuss in junior high school. 
3· Make an X in the N column (NECESSARY) , if you feel it is important for students 
to discuss in junior high school . 
4. Make an X in the AbN colc~n (ABSOLUTELY NECESSARY ), if you feel it is very 
important for students to discuss in junior high . 
5 . Make an X in the DK column (DON 'T KNOH) , if you do not lmmv vrhether the 
problem should be discussed or not . 
Key : U Unnecessary 
N = Necessary 
AbN = Absolutel y Necessary 
DK = Don ' t Knmr 
My Health 
u N 
l. Hai-r to overcome for~etfulness l. l. 2 . 
2 . Thinking through ray problems 2 . l. 2 . 
3· Budgeting my time to fit in all my activities 3. 1 . 2 . 
4. Things that mru~e us nervous 
5· Being shy and self-conscious 
6 . Being "pushy" 
7 . Learning hmr to rel ax 
8 . Developing a sense of responsibility 
9· understanding feelings of being lonely 
0 . Learning to concentrate 
l . How to control one's temper 
2 . Hoi-r we hurt a person's feelings 
3· Being afraid to mru~e mistakes 
_ 4. Becoming more independent 
5. Getting moody and feeling "loi-711 
6 . Hai-r to get things done on time 
7 . Is claydreamin13 worth1·rhile? 
8 . Ovenreight and unclenrei~ht during the 
teen- age 
9· Causes and cures of teen- age skin problems 
0 . Smokin~ cluring the teen- age 
Hays of correcting poor posture 
The bodies -vre inherit 
Physical skills that develop our bodies 
Problems of the physically handicapped 
Havi ng feelings that will harm myself or 
others 
L~ . l. 2 . 
5. l. 2 . 
6 . l. 2 . 
7 · l. 2 . 
8 . l. 2 . 
9 · 1_. __ 2_. __ 
10 . l. 2 . 
l l. l. 2 . 
12 . l. 2 . 
13 . l. 2 . 
15 . l. 2 . 
16 . l. 2 . 
l 'T. l. 2 . 
18 . l. 2. 
19 . l. 2_. __ 
20 . l. 2 . 
21. l. 2 . 
22 . l. 2 . 
23 . l. 2 . 
24. l. 2 . 
25 . l. 2 . 
AbN DK 
3_. __ 4_. __ 
3_._ 4_._ 
3_._ 4_._ 
3_· _ 4_. _ 
3_·_ 4_._ 
3_·_ 4. 
3_·_ 4_._ 
3_·_ 4 . 
3· 4. 
3_._ 4_._ 
3_·_ 4_._ 
3_· _ 4_._ 
3_·_ 4_._ 
3_._ 4_. _ 
3_·_ 4. 
3_._ 4. 
3_· __ 4_. __ 
3_· _ 4_. _ 
3_·_ 4_._ 
3_· __ 4_. __ 
3_·_ 4_._ 
3_· _ 4. 
3_· __ 4_. __ 
3_._ 4_._ 
3_· __ 4_. __ 
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Key : U = Unnece s sary 
N = Necessary 
AbN = Absol utely Necessary 
DK =Don ' t Knov 
Getting Along '\Ti th Others 
1. Meeting people for the first time 
2 . What makes a person popular? 
3. How- to mal(e friends 
4. Groups or cliques in juni or high school 
5· Becoming one of the "crovd" 
6 . Expressing feelings about someone I 
dislike 
7 . Hays of showing thoughtfulness tovrard 
other people 
8 . Pett ing among teen- agers 
9· Going steady amonG teen- agers 
10 . The physical side of boy- girl relationships 
1. Hovr to share the "rork i n group activities 
2 . Social activities for teen-aGers 
3· Good manners for teen- agers 
4. Things that people admire in others 
5· Things that people respect in others 
6. A boy ' s responsibil ities in dating 
7. A girl ' s responsibilities in dating 
8. \:men the "crovrd" ignores someone 
9 · 'l·fuy some people exagger ate or "brag" 
. 0 . Being a Good leader of a group 
1. Hhen to be different from the "crm·rd " 
. 2 . Hays in vrhich people are different 
3. Trying to please everyone 
4 . Being able to admit I am '\·rrong 
5. Gossip, -- and vrhat it does 
u 
1.1. 
2 . 1. 
3· 1. 
---
4. 1. 
5· 1_. __ 
6. 1. 
7 · 1_._ 
8 . 1. 
9· 1_._ 
10 . 1. 
11 . 1. 
12 . 1 . 
1 3 . 1_. __ 
14 . l. 
---
15 . 1_. __ 
16 . 1. 
17 . 1. 
---
18 . 1 . 
---
1 9 . 1_. __ 
N 
2 . 
2 . 
2 . 
2 . 
2. 
2 . 
2. 
2 . 
2 . 
2 . 
2. 
2 . 
2 . 
2 . 
2 . 
2 . 
---
2 . 
2 . 
2 . 
20 . 1. 2 . 
21. 1. 2. 
22. 1. 2 . 
---
23 . 1. 2 . 
24 . 1. 2. 
25 . 1. 2 . 
AbN 
3· 
---
DK 
4. 
3_·_ 4_. _ 
3_·_ 4_._ 
3_· _ 4_._ 
3_·_ 4_. _ 
3_·_ 4_. _ 
3_· -- 1+_. --
3_·_ 4_._ 
3_· _ 4_._ 
3_._ 4_._ 
3_·_ 4_._ 
3_· -- L~_. --
3_. _ 4_._ 
3_·_ 4_._ 
3_. __ 4_. __ 
3_·_ 4_._ 
3· 4. 
---
3_·_ 4_._ 
3· 4. 
---
3_._ 4_. _ 
3_· _ 4. 
3_._ 4. 
3_._ 4_._ 
3_· __ 4_. __ 
3_·_ 4_._ 
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Key: U = Unnecessary 
N = Necessary 
AbN = Absolutely Necessary 
DK = Don 1 t Knmr 
:f\1y Family 
1. Hhat parents expect of my friends 
2 . Parents' rules on going out at night 
3. Hhat parents should knmr about their 
teen-agers social affairs 
4. Parents' ideas on teen-agers going steady 
5· Parents' rules on vrzek- end activities 
6. Hays in vrhich parents shoYT favoritism 
toYTard one member of the family 
7. 'days in YThich parents should be helpful 
t o teen-agers 
8 . Parents comparing teen-agers 
9. Telling parents the truth 
0 . Things that start arguments at home 
1. Hmr much of an allmrance should teen -agers 
have? 
2. Things that make one feel not YTanted at home 
3· Mru(ing family decisions 
4. Entertaining friends at home 
5. Parents 1 vrays of punishing teen-agers 
6. A teen-ager's need for privacy at home 
7. People to vrhom teen-agers can tell their 
problems 
8. Things I cannot discuss YTith my parents 
9 · Living 1-.rith younger brothers and sisters 
0. Living Hith older brothers and sisters 
1. Hm-r grandparents and other relatives help 
teen-agers 
2. Teen-agers being treated like children 
3· Living YTith one parent 
Arguing and fighting betvreen parents 
5. HoYT parents feel about their children's 
grades 
u N 
1. 1._:..• __ 2 . 
2. 1. 2 . 
AbN 
3· 
DK 
4. 
3_. __ 4_. __ 
3· 1_. __ 2_. __ 3-..:..· __ 4. 
4. 1. 2_:... __ 
5· 1. 2. 
6 . 1. 2. 
7 · 1. 2_. --
8. 1. 2 . 
9 · 1. 2_. --
10. 1. 2 . 
11. 1. 2 . 
12. 1. 2. 
13. 1. 2 . 
14. 1. 2. 
15. 1. 2 . 
16. 1. 2. 
17. 1. 2_. __ 
18. 1. 2. 
19. 1. 2_. __ 
20. 1. 2 . 
21. 1. 2 . 
22. 1. 2. 
23. 1. 2. 
24 . 1. 2. 
25. 1. 2_. --
3_·- 4_. __ 
3_·_ 4_._ 
3_· __ 4_. __ 
3_·_ 4_._ 
3_·_ 4. 
3_·_ 4. 
3_·_ 4_._ 
3_·_ 4_._ 
3_._ 4_._ 
3_·_ 4_._ 
3_·_ 4_._ 
3_·_ 4 . 
3_·_ 4. 
3_. __ 4_. __ 
3_·_ 4_._ 
3_·_ 4_.-
3_·_ 4_._ 
3_._ 4_._ 
3_·_ 4_._ 
3_·- 4_.-
3_·_ 4_._ 
3_._ 4. 
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Guides to Right Living 
Key: U = 
N 
1. Situations in vrhich people show they are 
not honest 
2. Cheating 
3. Hovr religion helps us 
4. Ho>,r people shm-r religious prejudices 
5· Having friends of a different race 
6. Having friends of a different color 
7. l'n1at are '\rhi te lies?" 
Unnecessary 
Necessary 
1.1. 
2. 1. 
3 · 1. 
u 
AbN = 
DK = 
2. 
2. 
2. 
4. 1. 2 . 
5· 1. 2 . 
6 . 1. 2 . 
7 . 1. 2. 
8 . Hovr to act tovrard people vrho do vrrong things 8 . 1 . 2 . 
9· Hhat the atomic age means to us 9 · 1. 2. 
!J_o . Hovr people shm-r racial prejudices 10. 1. 2 . 
1 . Hhy are people "money- conscious?" 11. 1. 2 . 
2. 1'!11at tells us a person is successful? 12 . 1. 2 . 
3 . The most important values that Americans have 13. 1. 2. 
L4. My standards in hm-r to live 14 . 1. 2 . 
5. W1y some people break our lavrs 15 . 1_. __ 2. 
6. Ho;.r to make life vrorthvrhile 16 . 1. 2. 
Absolutely Necessary 
Don ' t Knovr 
N AbN DK 
3_· _ 4_._ 
3_.- 4_.-
3· 4. 
3_. __ 4_. __ 
3_·_ 4_._ 
3· 4. 
3_·_ 4. 
3_· -- 4. 
3_·_ 4. 
3_·_ 4. 
3_._ 4_._ 
3_:_· -- 4. 
---
3_·_ 4. 
3_·_ 4. 
3_·_ 4_._ 
3_·_ 4. 
3_._ 4. 7. Kinds of supervision teen-agers need 
outside of school 
8 . Hays in vrhich people I·Tork together to 
help others 
9· Having friends of a different religion 
0 . Responsibilities that should be taken 
care of by the family 
1. Responsibili t:i.es Americans have tm-rard 
other nations 
2. Hhy do :people have different values? 
3. Hovr can vre tell the difference between 
right and vrong? 
4. W1y some people drink too much 
5. Dangers of narcotics (drugs) 
17. 1_. __ 2. 
18 . l,_;_' -- 2. 
19. 1. 2 . 
20. 1. 2 . 
21. 1 . 2 . 
---
22. 1,.:_. __ 2 . 
23 . 1_. __ 2 . 
24 . 1. 2 . 
25 . 1. 2. 
3_·_ 4 . 
3_·_ 4. 
3_·_ 4_._ 
3_·_ 4_._ 
3_._ 4. 
3_·_ 4. 
3_·_ 4 . 
3_·_ 4. 
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Selection of Issues for Discussion 
in Group Guidance Classes 
Dear Parent, 
The guidance program in our junior high schools has helped students in 
many ways. It has given our youth help in making adjustments to a new school, 
in planning their studies, and in forming their educationc0- and vocational goals. 
In recent years, much attention has been given also to the personal and 
social problems that are common to most teen-agers and so can be discussed with 
students in groups . Different age - groups have different problems, however, and 
it is here that vre need your help. 
On the fol lowing pages is a list of probl ems which some people feel s tudents 
should discuss in a group or class in junior high s chool. These problems are 
about students and their relations with other peopl e . 'He vrould like to knovr hmv 
you, as a parent of a junior high school student, feel about each of these 
problems . 
The questionnaire will take approximately 25 minutes to complete . I sin-
cerely realize the many demands upon your time, hm·rever, and so I am most grateful 
for your help . 
Sincerely yours, 
~,(!'--}~ 
Eleanor R. Moosey 
Parent Questionnaire 
1 . Check the highest amount of education that you have completed : 
a . 
b . 
2. How many 
a. ( 
b. ( 
3· Hov1 old 
a . ( 
b . ( 
4 . Mothers: 
) grrumnar school 
) high school 
children do you have? 
) one 
) hro or three 
are you? 
) 30- 4·0 years old 
) 41-50 years old 
Hhat is your occupation, 
c. ( 
d . ( 
c . ( 
d . ( 
c . ( 
d . ( 
) l ess than Lf years o/~ra.tfc1fti on 
) 4 years or more of further 
education 
) four 
) more than four 
) 51-60 years old 
) 61 years or older 
in addition to house'i'rife? 
5. Fathers : Hhat is your occupation? _______________ _______ _ 
_ PLEASE READ CAREFULLY THE DIRECTI ONS ON THE NEXT PAGE_ 
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To PARENTS: 
On the following pages, there is another copy of the questionnaire that 
you have just ansvrered. Please mark this second. questionnaire as you think 
junior high school students vrould mark it. 
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Selection of Issues for Discussion 
in Group Guidance Classes 
Dear 
I am a graduate student in the doctorate program at Boston University, 
School of Education. My advisor is Dr . Dugald S. Arbuckle. For my dissertation, 
I am gathering information on the problems or issues that may be used as a basis 
in planning discussions for group guidance and other ClaSsroom-situations~ 
In an attempt to contribute to the solution of this problem, I have com-
piled a list of concepts in personal and social guidance from (1) published 
materials and from (2) a free-response questionnaire submitted to 9th grade 
youths. The questionnaire has been validated by a group of professors, 
psychologists, and health educators . 
In order to determine which of these issues are considered (1) unneces-
sary, (2) necessary, or (3) absolutely necessary, I am submitting the enclosed 
questionnaire to a sampling of three groups : 
a. professors of education in charge of counselor-training, 
guidance directors, and guidance counselors 
b. parents of secondary school youth 
c. ninth grade students in junior high school 
I would greatly appreciate your judgement in deciding upon the placement 
of these issues in group situations. 
The questionnaire vrill take approximately 15 minutes to complete. I 
sincerely realize the many demands upon your time, however, and so I am most 
grateful for your help . 
Sincerely yours, 
pfessional Questionnaire 
Check your highest degree : 
a. ( ) B. S. or A. B. b . ( M.Ed. or A.M. c. ( ) Ph.D or Ed .D. 
Check your present position: 
a. ) Professor of education in charge of counselor-training 
b. ) Guidance director 
c. ) Guidance counselor 
I 1-1ish to have a copy of the results sent to me. 
PLEASE READ THE DIRECTIONS ON THE NEXT PAGE_ 
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J 
Item 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
TABLE 6 
FREQUENCY AND PERCENTAGE OF EACH ITEM MARKED BY EDUCATORS, PARENTS, AND YOUTH 
Categorv 1--Mv Health 
Educators Parents Students Parents (First_Questionnaire) (Second Questionnaire) 
u N Ab N DK u N Ab N DK u N Ab N DK u N Ab N DK 
F % F % F % F % F % F % F % F % F % F % F % F % F % F % F % F % 
37 35 48 46 8 08 11 10 30 21 83 58 25 17 4 03 HO 38 195 43 60 13 25 06 47 34 66 48 16 12 9 07 
2 0'2 44 42 57 54 - - 14 10 74 52 51 36 4 03 69 15 263 58 n; 24 12 03 30 22 79 57 23 17 6 04 
1 01 38 36 65 62 1 01 22 15 79 55 39 27 3 02 66 15 225 50 150 33 9 02 24 17 80 58 30 22 4 03 
23 22 62 59 12 11 8 08 35 24 79 55 22 15 7 OS 189 42 104 36 60 13 36 08 39 28 73 53 21 15 5 04 
8 08 63 60 30 29 4 04 29 20 77 54 35 24 2 01 148 33 184 41 95 21 23 05 33 24 74 54 28 20 2 01 
16 15 71 68 11 10 7 07 50 35 65 45 16 11 11 08 194 43 150 33 41 09 65 14 56 41 60 43 10 07 12 09 
31 30 47 45 22 21 4 04 37 26 81 57 23 16 2 01 159 35 195 43 83 18 12 03 54 39 67 49 11 08 6 04 
2 02 29 28 71 68 1 01 7 05 42 29 93 65 - - 30 07 171 38 243 5f 6 01 35 25 76 55 25 18 2 01 
17 16 58 55 24 23 5 05 29 20 78 55 22 15 12 08 198 44 147 33 59 13 43 10 33 24 79 57 24 17 2 01 
7 07 39 37 58 55 - - 4 03 58 41 81 57 - - 33 07 185 41 217 48 13 03 26 19 78 57 33 24 1 01 
12 11 49 47 37 35 6 06 17 12 65 45 59 41 2 01 104 23 182 40 ltJ8 33 15 03 37 27 71 51 28 20 2 01 
10 10 63 60 30 29 1 01 22 15 73 51 45 51 3 02 139 31 187 42 J..()4 23 20 04 33 24 85 62 16 12 4 03 
6 06 67 64 29 28 2 02 19 13 79 55 42 29 3 02 135 30 206 46 85 19 23 05 33 24 71 51 28 20 6 04 
6 06 61 58 36 34 2 02 25 17 80 56 33 23 4 03 76 16 236 52 ]ffi 23 32 07 31 22 67 49 35 25 5 04 
17 16 57 54 22 21 9 09 45 31 65 45 26 18 7 OS 252 56 118 26 39 09 39 09 57 41 58 42 17 12 6 04 
8 08 53 50 43 41 - - 6 04 73 51 62 43 1 01 47 10 228 51 163 36 11 02 28 20 83 60 24 17 3 02 
29 28 62 59 5 05 9 09 60 42 61 43 7 05 15 10 255 57 121 27 36 08 38 08 62 45 45 33 10 07 20 14 
21 20 56 53 19 18 9 09 54 38 59 41 20 14 9 06 265 59 96 21 45 10 42 09 51 39 51 37 28 20 8 06 
23 22 46 44 25 24 11 10 46 32 66 46 26 18 5 03 191 42 161 36 70 16 25 06 26 19 63 46 46 33 3 02 
14 13 58 55 26 25 7 07 26 18 52 36 63 44 2 01 134 30 160 36 135 30 21 05 37 27 63 46 34 25 4 03 
23 22 58 55 17 06 7 07 15 10 86 60 42 29 - - 144 32 208 46 80 18 16 04 35 25 71 51 26 19 6 04 
15 14 62 59 22 21 6 06 24 17 83 58 27 19 8 04 195 43 136 30 45 10 72 16 39 28 69 50 26 19 4 03 
23 22 62 59 13 12 6 06 12 08 96 67 29 20 6 04 113 25 228 51 92 20 16 04 28 20 77 56 31 22 1 01 
I ;~ ;: rs; ~: 12: ~: ~~~ ~~ I ~u:i: ~; ~: ~gil; g; II ~:: ;;I~:; ~:1 :: ~:1 ~~ ;~ 52 38 63 46 10 07 13 09 40 29 72 52 16 12 10 07 
"' 
"' 
TABLE 6 (continued) 
Category 2--Getting Along with Others 
Educators Parents Students 
Item (First Questionnaire) 
u N Ab N DK u N Ab N DK u N Ab N 
F % F % F % F % F % F % F % F % F % F % F % 
1 8 08 76 72 19 18 1 01 23 16 100 70 19 13 1 01 68 15 270 60 93 21 
2 12 11 75 71 16 15 2 02 25 17 98 69 15 10 5 03 87 19 238 53 97 22 
3 11 10 59 56 34 32 1 01 11 08 95 66 37 26 - - 44 10 207 46 191 42 
4 8 08 70 67 26 25 1 01 25 17 84 59 26 18 5 03 101 22 195 43 78 17 
5 17 16 67 74 19 18 2 02 46 32 76 53 18 13 3 02 135 30 211 47 81 18 
6 19 18 63 60 14 13 9 09 65 45 63 44 8 06 7 05 288 64 94 21 37 08 
7 10 10 63 60 29 28 3 03 16 11 80 56 43 30 4 03 102 23 219 49 114 25 
8 23 22 52 50 26 25 4 04 48 34 48 36 45 31 2 01 213 47 85 19 80 18 
9 12 11 61 58 31 30 - - 42 29 56 39 42 29 3 02 155 34 105 37 105 23 
10 21 20 45 43 29 28 10 10 41 29 55 38 41 29 6 04 178 40 127 28 97 22 
11 8 08 62 59 32 30 3 03 9 06 97 68 37 26 - - 57 13 282 63 99 22 
12 13 12 57 54 31 30 4 04 11 08 97 68 33 23 2 01 40 09 240 53 157 35 
13 6 06 60 57 38 36 1 01 8 06 75 52 60 42 - - 49 11 193 43 200 44 
14 10 10 73 70 17 16 5 05 24 17 84 59 28 20 7 05 117 26 214 48 94 21 
15 7 07 73 70 21 20 4 04 13 09 90 63 36 25 4 03 80 18 240 53 114 25 
16 12 11 53 50 33 31 7 04 29 20 74 52 39 27 1 01 107 24 174 39 146 32 
17 11 10 54 51 33 31 7 07 26 18 75 52 41 29 1 01 112 25 170 38 146 32 
18 15 14 64 61 20 19 6 06 38 27 75 52 23 16 6 04 180 40 172 38 75 17 
19 14 13 67 74 18 16 6 06 50 35 73 51 11 08 9 06 207 46 159 35 44 10 
20 6 06 70 67 29 28 - - 11 08 94 66 38 27 - - 81 18 235 52 122 27 
21 5 05 45 43 53 50 2 02 22 15 77 54 37 26 6 04 101 22 196 44 125 28 
22 7 07 53 50 43 41 1 01 30 21 85 59 18 13 10 07 154 34 210 47 50 11 
23 21 20 69 66 1110 4 04 47 33 72 50 18 13 5 03 117 39 184 41 59 13 
24 5 05 58 55 41 39 1 01 10 07 69 48 64 45 - - 44 10 176 39 222 49 
25 10 10 49 47 43 41 3 03 24 17 60 42 56 39 3 02 131 29 157 35 129 29 
I _II __ I I I I 
DK 
F % 
17 04 
27 06 
7 02 
73 16 
22 05 
29 06 
14 03 
71 16 
24 05 
46 10 
11 02 
10 02 
8 02 
24 05 
15 03 
21 05 
21 05 
23 05 
39 09 
11 02 
26 06 
35 08 
28 06 
7 02 
32 07 
Parents 
(Second Questionnaire) 
u N Ab N DK 
F % F % F % F % 
20 14 92 67 22 16 4 03 
10 07 21 51 53 38 4 03 
7 05 78 57 51 37 2 01 
23 17 67 49 41 30 7 05 
21 15 70 51 42 30 4 03 
58 42 60 43 12 09 8 06 
35 25 84 61 11 08 8 06 
46 33 54 39 34 25 4 03 
44 32 54 39 36 26 4 03 
46 33 48 35 36 26 7 05 
26 19 97 70 9 07 6 04 
7 05 93 67 35 25 3 02 
16 12 96 70 22 16 3 02 
31 22 81 59 18 13 8 06 
23 17 92 67 16 12 7 05 
22 16 74 54 37 27 5 04 
21 15 75 54 37 27 5 04 
40 29 74 54 19 14 5 04 
50 36 69 50 9 07 10 07 
12 09 86 62 36 26 4 03 
28 20 79 57 26 20 4 03 
41 30 73 53 8 06 16 12 
53 38 62 45 12 09 11 08 
29 21 76 55 27 20 5 04 
38 28 70 51 22 16 7 (It; I V.J 
1-' 
0 
0 
TABLE 6 (continued) 
Category 3--My Familv 
Educators Parents Item (First Questionnaire) 
u N Ab N DK u N Ab N DK u 
F % F % F % F % F % F % F % F % F % 
1 14 13 67 64 15 14 9 09 39 27 82 57 16 11 5 03 122 27 
2 13 12 60 57 28 27 4 04 34 24 58 41 50 35 - - 98 22 
3 11 10 56 53 33 31 5 05 24 17 65 45 53 37 - - 77 17 
4 18 16 58 55 24 23 5 05 40 28 61 43 40 28 2 01 128 29 
5 18 17 62 59 20 19 5 05 42 29 56 39 42 29 2 01 136 30 
6 34 32 41 39 11 10 19 18 57 40 56 39 19 13 11 08 215 48 
7 26 25 45 43 23 22 11 10 27 19 75 52 40 28 1 01 58 13 
8 37 35 38 36 14 13 16 15 64 45 58 41 13 09 8 06 225 50 
9 11 10 51 49 40 38 3 03 13 09 43 30 86 60 - - 69 15 
10 23 22 49 47 24 23 9 09 58 41 47 33 28 20 10 07 185 41 
11 31 30 51 49 13 12 10 10 62 43 60 42 14 10 7 05 140 31 
12 30 29 41 39 19 18 15 14 41 29 70 49 24 17 7 05 170 38 
13 23 22 59 56 14 13 9 09 60 42 60 42 21 15 2 01 154 34 
14 18 17 66 63 16 15 5 05 41 29 87 61 11 08 4 03 117 26 
15 32 30 46 44 10 10 17 16 57 40 63 44 15 10 7 05 155 35 
16 22 21 59 56 17 16 7 07 46 32 81 57 13 09 3 · 02 85 19 
17 7 07 45 43 52 50 1 01 22 15 79 55 36 25 6 04 73 16 
18 21 20 47 45 28 27 8 08 37 26 62 43 36 25 7 05 170 38 
19 13 12 73 70 16 15 3 03 48 34 75 52 12 08 7 05 157 35 
20 13 12 72 69 16 15 4 04 49 34 73 51 14 10 7 05 165 37 
21 27 26 62 59 9 09 6 06 50 35 68 48 14 10 11 08 191 43 
22 23 22 57 54 19 18 6 06 54 38 65 45 16 11 8 06 164 37 
23 39 37 40 38 14 13 12 11 55 38 57 40 15 10 16 11 189 42 
24 51 49 31 30 10 10 13 12 71 50 45 31 21 15 6 04 234 52 
25 18 17 53 50 26 25 8 08 25 17 69 48 48 34 1 01 55 12 
. . I I I 
-- - - -- -
Students 
N Ab N DK 
F % F % F % 
205 46 98 22 23 05 
191 43 143 32 16 04 
211 47 143 32 18 04 
173 39 117 26 30 07 
217 48 82 18 12 03 
124 28 80 18 28 06 
226 50 159 35 4 01 
133 30 67 15 23 05 
158 35 211 47 5 01 
151 34 96 21 16 04 
149 33 126 28 30 07 
156 35 99 22 21 05 
210 47 69 15 14 03 
245 55 72 16 13 03 
188 42 89 20 16 04 
178 40 165 37 18 04 
171 38 190 42 13 03 
133 30 99 22 45 10 
191 43 65 14 32 07 
191 43 61 14 30 07 
181 40 48 11 28 06 
157 35 117 26 10 02 
125 28 60 13 73 16 
95 21 80 18 37 08 
199 44 179 40 11 02 
I I II 
Parents 
(Second Questionnaire) 
u N Ab N DK 
F % F % F % F % 
47 34 66 48 19 14 5 04 
38 28 74 54 25 18 1 01 
33 24 76 55 24 17 5 04 
37 27 66·f 48 29 21 6 04 
34 25 74 54 26 19 3 02 
50 36 57 41 20 14 11 08 
20 14 78 57 37 27 3 02 
45 33 63 46 22 16 8 06 
28 20 61 44 42 30 7 05 
58 42 50 36 20 14 10 07 
31 22 64 46 36 26 7 05 
42 30 67 49 24 17 5 04 
51 37 66 48 17 12 4 03 
26 19 86 62 22 16 4 03 
42 30 67 49 21 15 8 06 
27 20 66 48 43 31 2 01 
20 14 82 59 31 22 4 03 
28 20 80 58 25 18 4 03 
45 33 64 46 18 13 10 07 
46 33 63 46 17 12 11 08 
55 40 63 46 8 06 11 08 
31 22 68 49 37 27 2 01 
56 41 51 37 8 06 23 17 
61 44 47 34 12 09 17 12 
24 17 82 59 29 21 3 02 
I I 
I-' 
0 
I-' 
TABLE 6 (concluded) 
Category 4--Guides to Right Living 
Educators Parents Students Item (First Questionnaire) 
u N Ab N DK u N Ab N DK u N Ab N 
F % F % F % F % F % F % F % F % F % F % F % 
1 15 14 56 53 29 28 5 05 21 15 74 52 40 28 6 04 132 29 183 41 97 22 
2 4 04 46 44 54 51 1 01 15 10 65 45 64 45 - - 101 22 177 39 164 37 
3 32 30 35 33 27 26 11 10 27 19 63 44 51 36 2 01 115 26 141 31 185 41 
4 32 30 43 41 "19 18 10 10 34 24 68 48 36 25 5 03 167 37 144 32 91 20 
5 16 15 58 55 17 16 14 13 27 19 85 59 30 21 1 01 115 26 182 41 122 27 
6 17 16 55 52 17 16 15 14 31 22 83 58 25 17 4 03 126 28 172 38 115 26 
7 26 25 66 63 9 09 4 04 39 27 80 56 17 12 6 04 207 46 156 35 44 10 
8 15 14 60 57 22 21 7 07 20 15 83 58 31 22 9 06 92 20 234 52 95 21 
9 20 19 45 43 36 34 4 04 9 06 68 48 59 41 7 05 93 21 159 35 154 34 
10 15 14 64 61 19 18 7 07 30 21 73 51 34 24 6 04 119 27 176 39 81 18 
11 26 25 60 57 12 11 7 07 31 22 85 59 19 13 8 06 154 34 176 39 66 15 
12 9 09 59 56 35 33 2 02 35 24 78 55 17 12 11 08 141 31 187 42 72 16 
13 3 03 38 36 62 59 2 02 6 04 73 51 61 43 2 01 70 16 179 40 176 39 
14 12 11 41 39 49 47 2 02 20 14 77 54 44 31 2 01 110 24 185 41 139 31 
15 16 15 67 64 14 13 8 08 16 11 93 65 32 22 2 01 137 31 221 49 69 15 
16 11 10 45 43 45 43 4 04 10 07 71 50 61 43 . 1 01 54 .1:2 171 38 207 46 
17 17 .. 16 61 58 20 19 7 07 13 09 79 55 49 34 1 01 . 83 18 202 45 141 31 
18 8 08 65 62 30 29 2 02 11 08 84 59 45 31 2 01 68 15 245 55 112 25 
19 27 26 50 48 14 13 14 13 35 24 82 57 24 17 2 01 141 31 171 38 110 24 
20 26 25 43 41 20 19 16 15 53 37 60 42 27 19 3 02 143 32 174 39 99 22 
21 19 18 49 47 29 28 8 08 9 06 88 62 41 29 5 03 59 13 192 43 175 39 
22 4 04 45 43 53 50 3 03 19 13 94 66 20 14 9 06 141 31 190 42 50 11 
23 6 06 45 43 53 50 1 01 13 09 65 45 63 44 1 01 91 20 161 36 169 38 
24 24 23 49 47 22 21 10 10 30 21 69 48 36 25 8 06 173 39 113 25 128 29 
25 12 11 51 49 34 32 8 08 10 07 40 28 88 62 4 03 108 24 120 27 197 44 
.. 
' 
DK 
F % 
34 08 
6 01 
7 02 
44 10 
27 06 
34 08 
40 09 
23 05 
39 09 
70 16 
50 11 
44 10 
21 05 
13 03 
18 04 
15 03 
19 04 
22 05 
23 05 
27 06 
16 04 
63 14 
23 05 
31 07 
20 04 
I I 
Parents 
(Second Questionnaire) 
u N Ab N DK 
F % F % F % F % 
38 28 71 51 19 14 7 05 
28 20 78 57 28 20 3 02 
40 29 70 51 25 18 3 02 
47 34 69 50 15 11 6 04 
52 38 63 46 16 12 7 05 
52 38 64 46 14 10 8 06 
53 38 68 49 8 06 9 07 
26 19 86 62 21 15 4 03 
16 12 69 50 46 33 6 04 
35 25 83 60 13 09 6 04 
45 33 77 56 10 07 6 04 
42 30 73 53 20 14 3 02 
18 13 86 62 26 19 7 05 
27 20 80 58 25 18 6 04 
34 25 89 64 12 09 3 02 
19 14 81 59 36 26 2 01 
39 28 68 49 23 17 8 06 
31 22 89 64 14 10 4 03 
41 30 73 53 17 12 7 05 
46 33 64 46 18 13 10 07 
26 19 81 59 21 15 10 07 
39 28 71 51 9 07 19 14 
19 14 83 60 31 22 4 03 
39 28 60 43 28 20 10 07 
18 13 57 41 57 41 6 04 
I I I 
1-' 
0 
N 
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TABLE 7 
FREQUENCY AND PERCENTAGE OF EACH ITEM MARKED BY BOYS AND GIRLS 
Category 1--My Health 
Bo s Girls 
Item u N Ab N DK u N Ab N DK 
F % F % F % F % F % F % F % F % 
1 85 45 71 37 22 12 13 07 85 33 124 48 38 15 12 05 
2 32 17 108 57 44 23 7 04 37 14 155 60 62 24 5 02 
3 32 17 92 48 62 32 5 03 34 13 133 51 88 34 4 02 
4 90 47 54 28 26 14 21 11 99 38 110 42 34 13 15 06 
5 75 39 72 38 28 15 16 08 73 28 112 43 67 26 7 03 
6 92 48 50 26 15 08 34 18 102 39 100 39 26 10 31 12 
7 77 40 78 41 28 15 7 04 82 32 117 45 55 21 5 02 
8 13 07 79 41 96 50 3 02 17 07 92 36 147 57 3 01 
9 94 49 53 28 20 10 23 12 104 40 94 36 39 15 20 08 
10 15 08 79 41 89 47 7 04 18 07 106 41 128 49 6 02 
11 51 27 72 38 59 31 9 05 53 20 110 42 89 34 6 02 
12 66 35 75 39 39 20 11 06 73 28 112 43 65 25 9 03 
13 74 39 77 40 30 16 9 05 61 24 129 50 55 21 14 05 
14 34 18 98 51 40 21 18 09 42 16 138 53 62 24 14 05 
15 116 61 40 21 12 06 22 12 136 53 78 30 27 10 17 07 
16 22 12 91 48 74 39 3 02 25 10 137 53 89 34 8 03 
17 107 56 47 25 23 12 14 07 148 57 74 29 13 05 24 09 
18 120 63 32 17 21 11 17 09 145 56 64 25 24 09 25 10 
19 85 45 59 31 35 18 10 05 106 41 102 39 35 14 15 06 
20 69 36 59 31 53 28 10 05 65 25 101 39 82 32 11 04 
21 61 32 86 45 35 18 7 04 83 32 122 47 45 17 9 03 
22 68 36 65 34 26 14 30 16 127 49 71 27 19 07 42 16 
23 36 19 97 51 52 27 5 03 77 30 131 51 40 15 11 04 
24 59 31 72 38 39 20 19 10 70 27 124 48 40 15 24 09 
25 78 41 58 30 24 13 28 15 64 25 119 46 41 16 32 12 
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TABLE 7 (continued) 
Category 2 G -- ett1.ng Al ong w1.t h 0 h t ers 
Boys Girls 
Item u N Ab N DK u N Ab N DK 
F % F % F % F % F % F % F % F % 
1 25 13 120 63 32 17 12 06 43 17 150 58 61 24 5 02 
2 37 19 95 50 40 21 18 09 50 19 143 55 57 22 9 03 
3 19 10 81 42 85 45 . 5 03 25 10 126 49 106 41 2 01 
4 48 25 71 37 31 16 38 20 53 20 124 48 47 18 35 14 
5 63 33 82 43 37 19 8 04 72 28 129 50 44 17 14 05 
6 124 65 43 23 13 09 10 05 164 63 51 20 24 09 19 07 
7 50 26 86 45 47 25 7 04 52 20 133 51 67 26 7 03 
8 80 · 42 34 18 36 19 40 21 133 51 51 20 44 17 31 12 
9 59 31 68 36 50 26 13 07 96 37 97 37 55 21 11 04 
10 69 36 56 29 48 25 17 09 109 42 71 27 49 19 29 11 
11 27 14 118 62 40 21 5 03 30 12 164 63 59 23 6 02 
12 22 12 92 48 71 37 4 02 18 07 148 57 86 33 6 02 
13 21 11 84 44 83 43 3 02 28 11 109 42 117 45 5 02 
14 51 27 93 49 3 7 19 9 05 66 25 121 47 57 22 15 06 
15 36 19 101 53 49 26 4 02 44 17 139 54 65 25 11 04 
16 44 23 73 38 62 32 10 05 63 24 101 39 84 32 11 04 
17 50 26 68 36 60 31 12 06 62 24 102 39 86 33 9 03 
18 86 45 65 34 26 14 14 07 94 36 107 41 49 19 9 03 
19 90 47 59 31 18 09 24 13 117 45 100 39 26 10 15 06 
20 36 19 90 47 59 31 5 03 45 17 145 56 63 24 6 02 
21 40 21 74 39 59 31 17 09 61 24 122 47 66 25 9 03 
22 66 35 84 44 18 09 22 12 88 34 126 49 32 12 13 05 
23 85 45 72 38 20 10 12 06 92 36 112 43 39 15 16 06 
24 24 13 74 39 90 47 3 02 20 08 102 39 132 51 4 02 
25 70 37 59 31 45 24 17 09 61 24 98 38 84 32 15 06 
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TABLE 7 (continued) 
Category 3 "1 - -M't Fam~ .v 
Bo~s Girls 
Item u N Ab N DK u N Ab N DK 
F % F % F % F % F % F % F % F % 
1 56 29 82 43 41 22 10 ' 05 66 25 123 47 57 22 13 05 
2 49 26 76 40 54 28 10 05 49 19 115 44 89 34 6 02 
3 37 19 85 45 58 31 10 05 40 15 126 49 85 33 8 03 
4 62 33 65 34 44 23 18 09 66 25 108 42 73 28 12 05 
5 73 38 80 42 25 13 10 05 63 24 137 53 57 22 2 01 
6 98 52 49 26 27 14 15 08 117 45 75 29 53 20 13 05 
7 35 18 93 49 59 31 2 01 23 09 133 51 100 39 2 01 
8 111 58 50 26 17 09 11 06 114 44 83 32 50 19 12 05 
9 42 22 73 38 69 36 2 01 27 10 85 33 142 55 3 01 
10 87 46 56 29 34 18 12 06 98 38 95 37 62 24 4 02 
11 60 32 55 29 59 31 14 07 80 31 94 36 67 26 16 06 
12 82 43 64 34 32 17 9 05 88 34 92 36 67 26 12 05 
13 69 36 82 43 28 15 9 05 85 33 128 49 41 16 5 02 
14 51 27 104 55 26 14 7 04 66 25 141 54 46 18 6 02 
15 76 40 68 36 34 18 11 06 79 31 120 46 55 21 5 02 
16 51 27 75 39 55 29 7 04 34 13 103 40 110 42 11 04 
1l 37 19 61 37 77 41 . 3 02 36 14 100 39 113 44 10 04 
18 78 41 53 28 36 19 21 11 92 36 80 31 63 24 24 09 
19 67 35 78 41 28 15 14 07 90 35 113 44 37 14 18 07 
20 76 40 75 39 22 12 15 08 89 34 116 45 39 15 15 06 
21 79 42 70 37 24 13 16 08 112 43 111 43 24 09 12 05 
22 85 45 51 27 46 24 7 04 79 31 106 41 71 27 3 01 
23 90 47 47 25 19 10 32 17 99 38 78 30 41 16 41 16 
24 117 62 35 18 18 09 17 09 117 45 60 23 62 24 20 08 
25 32 17 73 38 77 41 5 03 23 09 126 49 102 39 6 02 
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TABLE 7 (concluded) 
Category 4--Guides to Right Living 
Bo s Girls 
Item u N Ab N DK u N Ab N DK 
F % F % F % F % F % F % F % F % 
1 58 31 68 36 44 23 18 09 74 29 115 44 53 20 16 06 
2 54 28 77 41 57 30 1 01 47 18 100 39 107 41 5 02 
3 48 25 55 29 83 44 3 02 67 26 86 33 102 39 4 02 
4 77 41 62 33 30 16 19 10 90 35 82 32 61 24 25 10 
5 50 26 75 39 52 27 11 06 65 25 107 41 70 27 16 06 
6 56 29 69 36 51 27 13 07 70 27 103 40 64 25 21 08 
7 96 51 59 31 15 08 19 10 111 43 97 37 29 11 21 08 
8 45 24 89 47 40 21 12 06 47 18 145 56 55 21 11 04 
9 39 21 64 34 67 35 17 09 54 21 95 37 87 34 22 08 
10 56 29 74 39 30 16 29 15 63 24 102 39 51 20 41 16 
11 62 33 68 36 33 17 26 14 92 36 108 42 33 13 24 09 
12 59 31 78 41 27 14 23 12 82 32 109 42 45 17 21 08 
13 31 16 70 37 77 41 10 05 39 15 109 42 99 38 11 04 
14 51 27 79 42 55 29 4 02 59 23 106 41 84 32 9 03 
15 56 29 85 45 36 19 10 05 81 31 136 53 33 13 8 03 
16 28 15 70 37 86 45 5 03 26 10 101 39 121 47 10 04 
17 39 21 82 43 56 29 11 06 44 17 120 46 85 33 8 03 
18 34 18 98 52 44 23 13 07 34 13 147 57 68 26 9 03 
19 63 33 66 35 48 25 11 06 78 30 105 41 62 24 12 05 
20 52 27 74 39 43 23 17 09 91 35 100 39 56 22 10 04 
21 31 16 78 41 72 38 5 03 28 11 114 44 103 40 11 04 
22 68 36 71 37 17 09 30 16 73 28 119 46 33 13 33 13 
23 55 29 57 30 60 32 15 08 36 14 104 40 109 42 8 f)3 
24 72 38 42 22 53 28 19 10 100 39 71 27 75 29 12 05 
25 45 24 52 27 79 42 11 06 63 24 68 26 118 46 9 03 
TABLE 8 
ANALYSIS OF VARIANCE OF MEANS BETWEEN GROUPS 
AND AMONG VARIABLES WITHIN THE GROUPS 
Groups or Variables Source of Sum of Mean Variations Squares D.F. Squares 
Categorl 1 
Parents and Students Total 13812.8 592 
Among 1644.4 1 1644.4 
Within 12168.4 591 20.6 
Educators and Total 5937.8 247 
Parents Among 13.3 1 13.3 
Within 5924.5 246 24.1 
Educators and Total 12656.6 554 
Students Among 1620.5 1 1620.5 
Within 11036.1 553 20.0 
Students--Boys Total 8640.0 449 
and Girls Among 299.9 1 299.9 
Within 8340.1 448 18.6 
Students' Ages-- Total 8640.0 449 
14' 15, 16 years Among 74.1 2 37.1 
Within 8565.9 447 19.2 
Educational Plans Total 8640.0 449 
of Students Among 19.7 2 9.9 
Within 8620.3 447 19.3 
Students in Total 8640.0 449 
Tracks 1-4 Among 222.0 3 74.0 
Within 8418.0 446 18.9 
Parents' Education Total 3528.4 142 
Among 186.8 3 62.3 
With in 3341.6 139 24.0 
Parents: No. of Total 3528.4 142 
Children Among 17.1 3 5.7 
Within 3511.3 139 25.3 
Parents: Age Varia- Total 3528.4 142 
tion Among 122.6 2 61.3 
Within 3405.8 140 24.3 
(continued on next page) 
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F-Rati1 
79. 83*1 
.55 
81. 03* 
16.12* +.· 
1. 93 
.51 
3.92* 
2.60 
.23 
2.52 
108 
TABLE 8 (continued) 
= 
Groups or Variables Source of Sum of D.F. Mean F-Rati< Variations Squares Squares ) 
Mothers and Fathers Total 3528.4 142 
Among 4.5 1 4.5 .18 
Within 3523.9 141 25.0 
Parents: Occupation Total 3528.4 142 
Variations Among 165.4 8 20.7 . 82 
Within 3363.0 134 25.1 
Educators: Education Total 2394.5 103 
Variations Among 60.8 1 60.8 2.66 
Within 2333.7 102 22.9 
Educators: Occupation Total 2396.1 104 
Variations Among 34.9 2 17.5 .76 
Within 2361.2 102 23.1 
Parents (1st Quest.) Total 8010.9 275 
and Parents (2nd Trials 406.6 1 406.6 17. 12* 
* Quest.) Subjects 4460.4 137 32.6 1.42 
Within 3143.9 137 22.9 
Category 2 
Parents and Students Total 13933.2 592 
Among 766.4 1 766.4 34.37* 
* Within 13166.8 591 22.3 
Educators and Total 5863.8 247 
Parents Among 217.6 1 217.6 9.46* 
* Within 5646.2 246 23.0 
Educators and Total 13134.9 554 
Students Among 1765.3 1 1765.3 5.69 
Within 11369.6 553 20.6 
Students: Boys Total 9445.1 449 
and Girls Among 118.6 1 118.6 5. 70* 
Within 9326.5 448 20.8 
Students' Ages-- Total 9445.1 449 
14' 15, 16 years Among 17.3 2 8.7 .41 
Within 9427.8 447 21.1 
(continued on next page) 
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TABLE 8 (continued) 
= 
Groups or Variables Source of 
Sum of D.F. Mean F-Rati Variations Squares Squares 0 
Educational Plans Total 9445.1 449 
of Students Among 42.5 2 21.3 1.01 
Within 9402.6 447 21.0 
Students in Total 9445.1 449 
Tracks 1-4 Among 94.2 3 31.4 1.50 
Within 9350.9 446 21.0 
Parents' Education Total 3721.7 142 
Among 59.3 3 19.8 .75 
Within 3662.4 139 26.3 
Parents: No. of Total 3721.7 142 
Children Among 48.5 3 16.2 .61 
Within 3673.2 139 26.4 
Parents: Age Varia- Total 3721.7 142 
tion Among 57.7 2 28.9 1.10 
Within 3664.0 140 26.2 
Mothers and Fathers Total 3 721.7 142 
Among 40.9 1 40.9 1.57 
Within 3680.8 141 26.1 
Parents: Occupation Total 3721.7 142 
Variations Among 44.2 8 5.5 .20 
Within 3677.5 134 2.7.4 
Educators: Education Total 1924.1 103 
Variations Among .2 1 .2 .01 
Within 1923.9 102 18.9 
Educators: Occupation Total 1924.5 104 
Variations Among 24.8 2 12.4 .67 
Within 1899.7 102 18.6 
Parents (1st Quest.) Total 7668.6 275 
and Parents (2nd Trials 70.0 1 70.0 3.75 
Quest.) Subjects 5043.1 137 36.8 1. 97 
Within 2555.5 137 18.7 
(continued on next page) 
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TABLE 8 (continued) 
= 
Groups or Variables Source of Sum of D.F. Mean F-Ratic Variations Squares Squares 
Categorl: 3 
Parents and Students Total 20912.2 591 
Among 186 1 18.6 . 53 
Within 20893.6 590 35.4 
Educators and Total 12739.5 247 
Parents Among 111.3 1 111.3 2.17 
Within 12628.2 246 51.3 
Educators and Total 18288.7 553 
Students Among 266.9 1 266.9 8.19 
Within 18021.8 552 32.6 
Students: Boys Total 13143.6 448 
and Girls Among 685'.2 1 685.2 24.56* 
* Within 12458.4 447 27.9 
Students' Ages-- Total 13143.6 448 
14, 15, 16 years Among 88.8 2 44.4 1.52 
Within 13054.8 446 29.3 
Educational Plans Total 13143.6 448 
of Students Among 93.0 2 46.5 1. 59 
Within 13050.6 446 29.3 
Students in Total 13143.6 448 
Tracks 1-4 Among 53.4 3 17.8 .61 
Within 13090.2 445 29.4 
Parents' Education Total 7750.0 142 
Among 236.3 3 78.8 1.46 
Within 7 513. 7 139 54.1 
Parents: No. of Total 7750.0 142 
Children Among 124.0 3 41.3 .75 
Within 7626.0 139 54.9 
Parents: Age Varia- Total 77 50.0 142 
tion Among 388.7 2 194.4 3. 70' 
Within 7361.3 140 52.6 
(continued on next page) 
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TABLE 8 (continued) 
Groups or Variables Source of Sum of D.F. Mean F-Rati Variations Squares Squares 0 
Mothers and Fathers Total 77 50.0 142 
Among 58.8 1 58.8 1.08 
Within 7691.2 141 54.5 
Parents: Occupation Total 7750.0 142 
Variations Among 214.6 8 26.8 .48 
Within 7535.4 134 . 56.2 
Educators: Education Total 4858.0 103 
Variations Among 18.8 1 18.8 .40 
Within 4839.2 102 47.4 
Educators: Occupation Total 4878.2 104 
Variations Among 29.0 2 14.5 .31 
Within 4849.2 102 47.5 
Parents (1st Quest.) Total 13002.9 275 
and Parents (2nd· Trials 19.3 1 19.3 .81 
Quest.) Subjects 9719.4 137 70.9 2.98 
Within 3264.2 137 23.8 
Category 4 
Parents and Students Total 16288.0 591 
Among 1402.5 1 1402.5 55.65* 
* Within 14885.5 590 25.2 
Educators and Total 7040.4 247 
Parents Among 41.8 1 41.8 1.47 
Within 6998.6 246 28.4 
Educators and Total 15356.0 553 
Students Among 650.7 1 650.7 24.46* 
* Within 14705.3 552 26:6 
Students: Boys Total 11296.1 448 
and Girls Among 188.2 1 188.2 7.59* 
* Within 11107.9 447 24.8 
Students' Ages-- Total 11296.1 448 
14' 15, 16 years Among 27.8 2 13.9 .55 
Within 11268.3 446 25.3 
(concluded on next page) 
Groups or Variables 
Educational Plans 
of Students 
Students in 
Tracks 1-4 
Parents' Education 
Parents: No. of 
Children 
Parents: Age Varia-
tion 
Mothers and Fathers 
Parents: Occupation 
Variations 
Educators: Education 
Variations 
Educators: Occupation 
Variations 
Parents (1st Quest.) 
and Parents (2nd 
Quest.) 
* 5 per cent level: 
** 1 per cent level: 
* 5 per cent level: 
** 1 per cent level: 
TABLE 8 (concluded) 
Source of 
Variations 
Total 
Among 
Within 
Total 
Among 
Within 
Total 
Among 
Within 
Total 
Among 
Within 
Total 
Among 
Within 
Total 
Among 
Within 
Total 
Among 
Within 
Total 
Among 
Within 
Total 
Among 
Within 
Total 
Trials 
Subjects 
Within 
3.85 
6.66 
Sum of 
Squares 
11296.1 
44.9 
11251.2 
11296.1 
100.4 
11195.7 
3589.4 
234.2 
3355.2 
3589.4 
56.2 
3533.2 
3589.4 
55.0 
3534.4 
3589.4 
46.2 
3543.2 
3589.4 
154.7 
3434 . 7 
3407.2 
1.3 
3405.9 
3409.2 
5.4 
3403.8 
9093.6 
. 531.5 
6236.1 
2326.0 
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-· 
D.F. Mean F-Ratio Squares 
-
448 
2 22.5 .89 
446 25.2 
448 
3 33.5 1.33 
445 25.2 
142 
3 78.1 3.24·--
139 24.1 
142 
3 18.7 .74 
139 25.4 
142 
2 27.5 1.09 
140 25.2 
142 
1 46.2 1.84 
141 25.1 
142 
8 19.3 .75 
134 25.6 
103 
1 1.3 .04 
102 33.4 
104 
2 2.7 .08 
102 33.4 
275 
1 531.5 31.32** 
137 45.5 2.68 
137 17.0 
3.91 (Parents (1st Quest.) and Parents (2nd Quest.) 
6.81 (Parents (1st Quest . ) and Parents (2nd Quest.) 
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